IR I

DOCUMENT RESUME

ED 352 475 CE 062 581

TITLE Draft Competence Statements for Adult Reading and
Writing. Adult Basic Education Accreditation
Framework Project. Volumes One and Two.

INSTITUTION Victorian Ministry of Education and Training,
Melbourne (Australia).

REPORT NO ISBN-0-7306-2463-3; ISBN-0-7306-2464-1

PUB DATE Jan 92

NOTE 103p.; For volume three, on "Adult Mathematics," see
CE 062 582.

AVATLABLE FROM Adult Basic Education Resource and Information
Service, NLLIA, Level 3, 112 Wellington Parade, East
Melbourne, Victoria, Australia (Volume One: $1.40
Australian; Volume Two: $2.40 Australian; plus $1
each for handling).

" PUB TYPE Guides - Non—Classroom Use (055)
EDRS PRICE MF01/PCO5 Plus Postage.
DESCRIPTORS *apdult Basic Education; Adult Literacy; Basic Skills;

*Behavioral Objectives; Competence; *Core Curriculum;
Educational Development; Educational Principles;
Foreign Countries; *Literacy Education; Models;
*Reading Skills; *Writing Skills

IDENTIFIERS Australia (Victoria)

ABSTRACT

The first volume in this two-volume r:aport outlines
the nine educational principles on which the competence statements
for adult reading and writing are based. The four literacies——for
self-expression, practical purposes, knowledge, and public
debate——are defined and some representative text types and common
genres are provided. The four levels within each literacy are
described. Finally, this volume presents the competence statements
for reading and writing at a glance. The second volume, subtitled
"Appendixes,'" provides a detailed account of the literacy model
informing this project and of how and why the competence statements
are organized the way they are. The 12 appendixes are as follows: (1
Nine Educational Principles: Some Questions Addressed; (2)
Organization of the Competence Statements; (3) Organization of the
Writipg Competence Statements; (4) Writing Competence: 16 Statements
(four exit levels x four literacy domains); (5) Organization of the
Reacding Competence Statements; (6) Reading Competence: 16 Statements
(four exit levels x four literacy domains); (7) A Model of Literacy
Competence; (8) Writing Competence: Each of the Four Literacy
Domains, Levels 1-4; (9) Writing Competence: Comprehensive Literacy
at Each Level; (10) Reading Competence: Each of the Four Literacy
Domains, Levels 1-4; (11) Reading Competence: Comprehensive Literacy
at Each Level; and (12) a list of 54 references. (YLB)

Jeste e 3 e e ok o v e o oo v ok o Fe o Fede e oo ok e e Fede v e ek e ek Fr ke ook ek ek ke ok ok ok ok ke ek ek ek e ke

* Reproductions supplied by EDRS are the best that can be made *

* from the original document. *
oo o Fe ok g Fo T o e ok s 3 e g o e o sk e e e T vk e ok o e ok o ok e e o ok e d e o e ok e e e e ook e ke ek ek ke ok ek




ADULT BASIC EDUCATION
ACCREDITATION FRAMEWORK
PROJECT

ED352475H

VOLUME ONE

DRAFT
.. COMPETENCE
STATEMENTS
FOR ADULT
spmmmem READING
/ AND

S AI'T 0 EDUC O

rGINatIN Q1 .
C Munor chen ges have been made 10 improve R
ooooooooooooooooooo
¢ Points of view or opimions stated inthis gocu A
meri do not necessanly represent official R
OERI positign or pohcy

"PERMISSION TO REPRODUCE THIS
MATETAL HAS BEEN GRANTED BY

b { iy F1

.
o TO é& EDUCATIONAL RESOURCES
\r) INFORMATION CENTER (ERIC)."
'~
N
Q
¥]

‘ERIC BEST COPY AVAILABLE




Adult Basic Education Accreditation Framework Prcject 1991, Volume 1: DRAFT COMPETENCE
STATEMENTS FOR ADULT READING AND WRITING, Division of Further Education, Ministry
of Employment, Post-Secondary Education and Training, Victoria, 1992.

ISBN 0 7306 2462 5 (Set)
ISBN 0 7306 2463 3 (v.1)
ISBN 0 7306 2464 1 (v.2)
ISBN 0 7306 2465 X (v.3)

Further copies of this publication are available from Adult Basic Education Resource and
Information Service, Level 21, Rialto Towers, 525 Collins Street, Melbourne 3000 (GPO Box 4367,
Melbourne 3001). Telephone (03) 628 3506.

© Division of Further Education, Ministry of Employment, Post-Secondary Education and Training,
Victoria, 1992.

The Ministry welcomes all usage of this book within the restraints imposed by the Copyright Act.
Requests for usage not specifically permitted by the act should be submitted in writing to the
Division of Further Education, Ministry of Employment, Post-Secondary Education and Training,
GPO Box 4367, Melbourne 3001.

- Published by the Division of Further Education, Ministry of Employment, Post-Secondary
Education and Training, Victoria.

BEST COPY AVAILABLE

U



CONTENTS: Volumes One and Two

Volume One

ACKNOWLEDGMENTS

INTRODUCTION

NINE EDUCATIONAL PRINCIPLES

FOUR LITERACG.5 = COMPREHENSIVE LITERACY
WRITING COMPETENCE AT A GLANCE

READING COMPETENCE AT A GLANCE

Volume Two: Appendices

Appendix 1: NINE EDUCATIONAL PRINCIiPLES: Some questions addressed
Appendix 2: ORGANISATION OF THE COMPETENCE STATEMENTS

Appendix 3: ORGANISATION OF THE WRITING COMPETENCE STATEMENTS
Appendix 4: WRITING COMPETENCE: 16 statements

Appendix 5: ORGANISATION OF THE READING COMPETENCE STATEMENTS
Appendix 6: READING COMPETENCE: 16 statements

Appendix 7: A MODEL OF LITERACY COMPETENCE

Appendix 8: WRITING COMPETENCE: Each of the 4 literacy domains, levels 14
Appendix 9: WRITING COMPETENCE: Comprel ensive literacy at each level
Appendix 10: READING COMPETENCE: Each of the 4 literacy domains, levels 14
Appendix 11: READING COMPETENCE: Comprehensive literacy at each level

Appendix 12: REFERENCES

p48
p-53
p.58
p-67

p.73




ACKNOWLEDGEMENTS

This report is the fruit of the labours of many people. I would like to

thank the following people, all of whom contributed uniquely,
thoughtfully and generously.

Project Manager: Sharon Coates, Division of Further Education (DFE)

Pivject Committee:  Daryl Evans and Rob McCormack, Western
Metropolitan TAFE
Sonnie Hopkins, Office of the State Training Board
Peter Macer and Chris Corbel, Adult Migrant
Education Services
Beth Marr, Maths/Science Curriculum Officer

Consultees:

Jill Bartlett and Pam Baker, Prahran TAFE

Jenny Boyarski and Sara Lyons, Holmsglen TAFE

Beverley Campbell, CATALPA :

Sandy Casey, Central Metropolitan RALBEQ

Jeanette Dalton, Adult Migrant Education Services

Rosemary Deakin and 4 colleagues, Box Hill TAFE

Beverley Derewianka, Wollongong University

Rex Ennis, VALBEC Project Worker

Miriam Faine and 5 colleagues, Northern Metropolitan TAFE (Collingwood)
Lesley Farrell, Deakin University

Sue Foster, School Programs Division, Ministry of Education and Training
Barbara Goulborn, Broadmeadows TAFE

Sue Hood, Adult Migrant Education Services Curriculum Unit, Sydney
Ruth Irving, Western Metropolitan TAFE

Jeanette John and Suzanne Baines, Geelong Basic Education program
Nancy Jones, Kaye Flias and Jill Hocking, Council of Aduit Education
Robyn Kenrick and Cheryl Downie, Northern Metropolitan TAFE (Preston)
Sue McConnell, Victoria College (Burwood)

Rosa McKenna, DFE

Philippa McLean, Alamein ALBE program

Julie McQueen, Northcote ALBE program

Sue Naylor and Janet Sutherland, Swinburne TAFE

Lee O’Hara and Robyn Sefton, Automotive Training Victoria

Ann Patterson, Project Worker, Melbourne College of Decoration
Bernadette Price, Colac ALBE program

Tricia Sabey, Western Metropolitan TAFE

Hermine Scheeres, University of Technology, Sydney

Jan Simmons, Mt Evelyn ALBE program

Margaret Simmonds, Horsham ALBE/Wimmera TAFE

Liz Suda, Flemington ALBE program

Mary Unwin, Donvaie ALBE program

Robert Veel, Disadvantaged Schools Program, Sydney

All of these people gave at least one hour’s undivided attention.

<




Bill Bradshaw, for the graphic designs

Nancy Jones and Lynne Fitzpatrick, for assuming my responsibilities at CAE
Dave Tout and Jan Kindler, DFE, for providing curriculum materials

Joan Webb and Claire Gardner, Access Resource Centre, CAE, for providing
reference books

Rosie Wickert, University of Technology, Sydney, for a hasty lunch-time chat.
All those who attended the two Consultative Conferences

The Division of Further Education, for providing space and facilities.

Administrative Support
Glenda Wilkinson, for dedication to the task

Special Mention
Rob McCormack, for intellectual clarity, creativity and conviction

Delia Bradshaw
Project Officer.
January, 1992




Aims

INTRODUCTION

The aims of this three-month phase 1 project were:

*

to provide the Division of Further Education with a negotiated
development of a comprehensive document presenting the core

skills/competencies for each of the four levels across the adult
literacy area;

to provide the guidelines for the development of teacher and student
materials to be conducted in phases 2 and 3.
(It was later decided that the guidelines become part of phase 2.)

Achievements

Between 23 September 1991 and 30 December 1991, the following was achieved:

*

a second half day consultative conference in which 60 ALBE
practitioners from across the state participated;

reports of 30 individual or small group consultations with
experienced ALBE practitioners from TAFE, workplace and
community programs, from both city and country venues;

a literature search for relevant "equivalent” documents produced both
in Australia and England;

4 lengthy Curriculum Design Working Group meetings;

this report paper.

Scope of Paper

This report contains the following:

*

an explanation of the educational principles informing the
competence statements that are presented;

a description of four literacies that constitute comprehensive literacy
competence;

an outline of how the competence statements are organised;
the sixteen proposed Writing Competence Statements
the sixteen proposed Reading Competence Statements.
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Structure of Paper

This report is divided into two volumes. The first volume outlines the 9
educational principles on which the competence statements are based and presents
the competence statements for reading and writing at a glance. The second
volume, a much larger volume sub-titled "Appendices; provides a detailed
account of the literacy model informing this project, and of how and why the
competence statements are organised the way they are.

Assumptions

This paper is based on the following assumptions:

*

that the term "literacy" refers to that comprehensive educational
process concerned with the way language is used to make meaning,
and that it involves all ALBE programs, not just those with "literacy”
in their course or program names. For example, the term
encompasses the educational activities of adult basic education
courses, workplace basic education courses and compensatory
education courses. It refers, that is, to an underlying universal
process, not a particular "literacy” course;

that the ALBE field covers that broad spectrum of educational
activity from programs for adults at the earliest stages of reading and
writing through to programs for preparation for VCE;

that the four levels chosen for official public accreditation are those

points that teachers/tutors indicate are the significant literacy
milestones across this spectrum;

that between each publicly recognised milestone is an infinite
number of key educational and individual milestones that
teachers/tutors value and acknowledge;

that the means whereby students are enabied to achieve the
competence described, that is, the educational planning, syllabus,
activities and resources that realise the educational aims implicit in
these statements, was not within the terms of reference of this paper;

that the primary purpose of the competence statements is to assist
teachers/tutors

* in planning ALBE programs,

in placing students in their own program or referring them
elsewhere, and |

in recording student progress

through providing some explicit criteria largely drawn from what

currently appears to tacitly guide their educational judgments in
these situations;

*

*




that this paper will eventually be accompanied by other curriculum
papers that document the diversity of ways in which ALBE

teachers/tutors work towards students becoming more competent
readers and writers;

that a follow up document on assessment criteria and procedures
will describe what is considered appropriate evidence of coriipetence
and the organisation of the assessment process;

that the competence described in this paper is what can be done
independently by individuals drawing on their own resources,

including knowing when and how to seek advice and assisiance from
others; '

that the competence statements describe what is achieved at the
"exit" end of the level;

that for placement purposes, the "entry" level for each competence
may include referring to the "exit" level of the one before as a guide;

that entry to level one encompasses a wide range of starting points;

that the choice of the first literacy achievement to be accredited in an
official and formal way as the reading and/or writing of one
sentence at exit level one is in accord with equivalent national and
international ALBE certification trends;

that "exit" at level four describes readiness for entry to Adult VCE
and equivalent educational or training courses;

that the term "text" refers to any "meaningful stretch of language,
oral or written" (Derewianka). This therefore includes conversations,
a very simple or short sentence, labels and slogans;

that this paper is intended as a first word. not the last word, on the
matter of what ccnstitutes competence in adult literacy and basic

education, and will need to be field-tested for at least a year to
ascertain the following:

* the usefulness and flexibility of the curriculum model

proposed;
whether this framework caters for the full range of ALBE
students;

how teachers’/tutors’ educational judgments relate to the

competence descriptions;

* the comprehensiveness and accuracy of the literacy
competence statements.




A word about oracy

Whilst recognising the role and significance of oracy in relation to literacy,
descriptions of oral competence were not specified within the brief for this project.
During the course of this project, oracy was found to be of such importance that it
will need to be investigated, described and presented in a follow-up companion
document to this one. The next phase of this curriculum accreditation project will
need to consider what characterises oral competence, a term that covers many
quite different language and interpersonal abilities, including oracy as "thinking
aloud”, such as a discussion before or after encountering a text; oracy as a more
formal presentation or performance; or oracy as verbal communication and
interaction in a wide range of very different social situations .
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NINE EDUCATIONAL PRINCIPLES

The Adult Reading and Writing Competence Statements are based on nine inier-

* connected educational principles. The early ones refer to the literacy process itself

and the later ones to good practice in adult literacy and basic education. These
nine principles .re:

*

one, that "literacy" cannot be talked about as if it is a monolithic
undifferentiated whole, but rather that it needs to be seen as an amalgam of
distinctive "literacies" requiring a range of capacities to read and write texts
that have been constructed for quite particular social purposes;

two, that four "literacies” - herein named as literacy for self-expression,
literacy for practical purposes, literacy for knowledge and literacy for
participation in public debate - are fundamental to the development of the
versatile and critical competence needed for active participation in family,

community and civic life, the workplace and commercial life, education and
governmental institutions;

three, that the four literacies, whilst named separately for the purpose of
highlighting which literacies define literacy competence today, are not
autonomous compartments that exist apart from each cther;

four, that this literacy model does not concentrate on meaning at the
expense of "the basics";

five, that the development of competence in various literacies is intimately

entwined with, and influenced by, cognitive, emotional, psychological and
social factors;

six, that ALBE programs, if they are to contribute to adults being effectively
functioning human beings in a late twentieth century western society like
Australia, need to teach students to recognise, interpret, use, critique and
adapt the various "literacies" and related texts that exist in and shape our
contemporary society;

seven, that although different ALBE programs may emphasise a specific
literacy, they will be unable to totally exclude the other literacies;

eight, that the scope of ALBE can be seen as a developmental pathway from
the earliest stages of reading and writing to an increasing capacity to
undertake a wide range of employment, vocational training, and other
formal study (including VCE) opportunities, and that based on Victorian

ALBE program trends, four key milestones can be identified along this
pathway; '
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b nine, that this curriculum framework, whilst inevitably culture-bound and
time-bound like any human artefact constructed at a particular historical
point in time, is designed to be flexible enough to accommodate a vast
array of contexts and ALBE purposes.

IN SUMMARY, these Adult Reading and Writing Competence Statements address
four 'literacies” associated with four different purposes for reading, writing,
speaking and listening;

these four purposes are:
literacy for self expression
literacy for practical purposes
literacy for knowledge
literacy for participation in public debate;

all four literacies are needed for active participation in:
family and sodial life . :
workplace and institutional settings
education and training contexts
community and civic life;

increased competence in the four literacies assist personal,
interpersonal, cognitive, psychological, social and cultural
development;

all four literacies need to be explicitly taught;

ALBE work concerning these literacies can be divided into four
levels;

this literacy model can accommodate a range of ALBE settings,
programs and emphases.

The diagram on the next page demonstrates how the four literacies inter-relate to

achieve an all-embracing literacy competence. It represents the four levels as a
continuously expanding literacy repertoire.
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FOUR LITERACIES = COMPREHENSIVE LITERACY

What are the four literacies?

If acts of speaking, listening, reading and writing are interpreted as ways of
participating in social life, it is important to delineate the key contexts of
contemporary social life. One way to do this is by defining contexts in terms of the
main purposes and concepts shaping them. Using this approach it is possible to

isolate four major contexts within contemporary social lire and four corresponding
literacies. :

LITERACY FOR SELF EXPRESSION. This literacy focuses on developing a strong
sense of self and of personal identity in ALBE students. It encourages students
to explore and develop this sense of self by employing forms of reading and
writing (and discussion) that focus on aspects of personal life and meaning.

This literacy will also focus on students’ sense of connection with cultural
traditions and to others around them.

Some representative text types: stories, poetry, autobiographies, letters, diaries,
journals, novels, plays, myths and legends, creative writing, journals, greeting cards.

Common genres: narratives, recounts, anecdotes, moral tales.

LITERACY FOR PRACTICAL PURPOSES. This literacy focuses on competence in
functional forms of communication which are now a crucial aspect of everyday
competence within modern life. The rapid turn-over in technologies and
institutional structures within contemporary life mean that everyday
competence generally, but especially in the werkplace, can no longer rely on
traditional work habits or routines. Increasingly, workers need to be able to
“communicate” about what is happening - whether by reading procedures
manuals, writing practical reports or in.team discussions. Developing
interpersonal skills and competence with new technology-based forms of

creating, storing and conveying practical information would also fall within
this literacy for practical purposes.

Some representative text types: address for a group meeting, instruction sheets,
manuals, forms, directions, signs, notices, handbooks, messages, notes, incident
reports, minutes, business letters, street maps, information located in a range of
storage media, job descriptions, telephone conversations, labels, memos.

Commion genres: instructions, procedures.
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LITERACY FOR KNOWLEDGE. This literacy focuses on the increasing need for
adults to be able to understand and draw on knowledge produced by modern
disciplines. The most obvious context in which this is needec' is when
undertaking retraining or further education. This literacy will focus on the
forms of reading and writing used to explain underlying principles, concepts
and theories, be they mechanical explanations, technological explanations,
systems explanations, sociological explanations, historical explanations or
scientific explanations. "Learning to learn" in the sense of understanding and
dealing with the conventions and démands of modern educational institutions
would also fall within this literacy.

Some representative text types: textbooks, non-fiction interest books, information
sheets, dictionaries, encyclopedias, subject reference books. '

Common genres: explanations, information reports.

LITERACY FOR PUBLIC DEBATE. This literacy focuses on developing the
capacities of adults to follow and participate in public debate. As citizens of
a modern democratic country it is important that all adults be able to engage
with contemporary debates concerning matters of public concern. This literacy
will focus on the forms of arguing reasoning used to justify and criticise policy
proposals in public debate.

Some representative text types: articles by newspaper columnists, Letters to the
Editor, Editorials, policy documents, publicity material, pressure group materials.

Common genres: arguments, expositions, discussions.

Integrating the Four Literacies

These four literacies, seen together as a whole, provide students with the practical
skills, knowledge, value systems and critical thinking capacities to successfully fulfil,
any, or all, or any combination of, the widely-promoted and widely adopted ALBE
aims of further study/training, employment, personal development and community
participation. Together, they provide conceptual knowledge through a multi-

dimensional basic general language education, the essential foundation for any
learning.

The four literacies chosen achieve different social purposes. Each of the four literacies
highlighted can be associated with certain types of texts. These texts tend to favour
certain domains of thinking and meaning, and particular competencies are required
if students are to be successful and critical readers and writers of such texts. In
designing the Writing and Reading Competence statements, special emphasis has
been given to key text genres within each literacy. For example, narrative texts have
been highlighted in Literacy for Self-Expression, procedural texts in Literacy for
Practical Purposes, informative texts in Literacy for Knowledge and argumentative
texts in Literacy for Public Debate. It is to be remembered that these generic text
types embrace and are to found in a range of representative text forms. For example,

11
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procedural texts include manuals, signs, forms and instruction booklets. Whilst
specific text genres have been associated with particular literacy purposes, other text
genres may also achieve that same purpose. For example, by naming narrative as the
predominant mode of achieving "Literacy for Self-Expression” is not to deny that
other text genres can contribute to this. The competence statements have been
organised around the most favoured generic text types to ensure competence in the
fundamental text types, not to deny the place of others.

Nor does this literacy model suggest that the literacies act independently of each
other. Whilst the focus within each particular literacy is primarily on self-expression
or practical skills or knowledge or public debate, each of the literacy areas often
contains resonances of the other three. This is best illustrated in the diagram below, .
an adaptation of a diagram presented by Rob McCormack at the First Consultative
Conference on 16 August, 1991:
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So, in summary,
b each literacy, whilst having a primary focus, can contain the others;
y ’

* each literacy, whilst associated primarily with particular genres, can
include others, or mixtures, as well.
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What are the four levels within each literacy?

The four levels refer to a student’s increasing sophistication in making meaning. This
encompasses both the conceptual domain of meaning and its linguistic realisation.
The four levels within each literacy, a picture of expanding conceptual capacity, are
described below. The realisation of these concepts in reading and writing is
described in the detailed Competence Statements at the end of this document

Literacy for self-expression
Level 1: Persons as facts

Capacity to read, write and discuss texis that represent the personal self in
simple factual statements.

Level 2: Persons as conventional representations
Capacity to read, write and discuss texts that present a routine, sometimes

stereotypical representation of the personal self and others in everyday roles,
situations and courses of action.

Level 3: Persons as multi-dimensional
Capacity to explore in reading, writing and discussion texts that portray the
multi-faceted nature of the personal self and others including such aspects as
feelings, emotions, attitudes, fantasies, inconsistencies, humour and irony.

Level 4: Persons as complex wholes
Capacity to read, represent and discuss texts that incorporate the complexities
of the personal self and others associated with inner/outer, reason/emotion,

public/private, past/present, reality /fantasy, seriousness/humour in ways that
form a coherent sense of the whole person.

Literacy for practical purposes
Level 1: Action as recounting

Capacity to read, write and explain orally how they did something.

Level 2: Action as convention

Capacity to read, write and speak in habitual sequences and formats related
to practical context.

Level 3: Action as awareness

Capacity to read, write, and speak in practical contexts taking account of
possible contingencies and different audiences.

Level 4: Action as understanding

Capacity to read, write and speak in practical contexts about quite complicated
and complex courses of action for a range of audiences.

13
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Literacy for knowledge
Level 1: Knowledge as listing facts

Capacity to read, write and speak listing some facts about the topic in simple
sentences.

4

Level 2: Knowledge as ordered facts

Capacity to read, write and discuss short texts that organise facts into a
customary pattern or schema.

Level 3: Knowledge as making sense of facts '
Capacity to read, write and discuss texts which organise facts about a topic
into a coherent flow of sentences by explicitly employing linguistic and textual
features to do with space, time, cause and effect, illusiration, definition.

Level 4: Knowledge as reasoning about facts
Capacity to read, write and discuss texts that define, explain, illustrate and

begin to propose a specific reasoned interpretation of the facts against other
interpretations.

Literacy for public debate
Level 1: Debate as expressing an opinion

Capacity to read, write and discuss short texts stating an opinion concerning
issues of public concern.

Level 2: Debate as explaining an opinion

Capacity to read, write and discuss short texts that present reasons for a
personal opinion concerning issues of public concern.

Level 3: Debate as justifying an opinion \l
Capacity to read, write and discuss short texts that describe an issue of public

concern and that provide a reasonable a reasonable justification for an opinion
on that issue.

Level 4: Debate as arguing for a policy

Capacity to read, write and discuss texts that give a detailed description of an
issue of public concern, and that argues for one interpretation of the issue
against other possible interpretations.

14
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WRITING COMPETENCE AT A GLANCE

WRITING COMPETENCE: Lilsmcy fer Solf Kxprmssion:

Ratry Lovel 1t dagress of competence in formiag letters, cthar print symbols and isalated
words, sod in talking sbout prist, the secwssary pee-conditions for
. composing a plece of writing.
Begianing: ’
Can copy swmbers, letters sed simple famdliar words
Car copy own name and Jddress
Can reproduce sost of the alphabet
Developiag:
Can reproduce Jwa p 1 detalls ly (eg. name, add age)

Can spell a few familiar regular woeds accurately
Can reproduce a imited sumber of familiar words independently
Can reproduce the most commona punctustion devices

Can use a basic vocabulary of prist (eg. kether, word, sextence)

Exit Lavel 1
Can compose a2 recount that:

(a)  presents a single familiar activity, idea or experience;

(b)  expresses a “here-and-now™ personal perspactive;

@ s in simple chronological order, sometimes a long sentence with lots
of “ands”, and with uneven sccuracy in spelling; ~

(d) s likely to be from 1-2 sentencms.

Exit Lavel 2
Can compose a tive, orphceo( r. writing that:

€V pts to combine 2 - 4 p ly famillar events, idess or expenences;

(®)  includes a broad vhwpdntﬁunthtpamnylnmndhte.nferﬂng
to other tines and phmn;

() uses pronouns precisely, provides descriptive details about
actions/ people/things/ places /thoughts coreidered unfamiliar tothe reader, and
with spasmodic accurscy in spelling;

¢d)  is arranged into a coherent paragraph, the individual sentences being linked by
language devices to do with time 20 a8 to form a fluld narrative sequence.

Exi* Level 3
Can compose a or a plece of tmaginative writing that:

(@)  combines3 or more ideas of experiences beyond the writer's own everyday, first.
hand experience;

® acknowhd;uatla:meothrpdmofvtw

@ an the action and /or characters

views,
to more gmenl ldeu, and wlh wmﬂenble lamucy in -pemng
@ 2p h ly ch

(put.pmocMun)andtoph Py

Exit Level 4
Can compoase a narrative, recount or a plece of creative/imaginative /expressive writing that:
()  ranges over 2 wide sweep of topics, belicfs, iasues and experiences, either
personal or imaginative;

logy

(b)  incorporates a range of values and perspectives, not all supportive of the writer's
own virw;
() uses literary devices and fve descrip of ch and atmosphere to

locate people and events in time and space, to convey feelings and to infer
attitudes, and with 2 high degree of accuracy in spelling

shapes a variety of paragraph structures, descriptive devices,
mnmmwu&m.m«mmm;:m
sisting of some variation on setting/situation, problem, climax,

@

RIC

Aruitoxt provided by Eic:
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WRITIVG COMPETENCE: Liscy for Prctical Paspesss

mamum&uuwmuw
words, and in talking about prist, the secesssry pre-conditions for
composing a plece of writing.

bery, letiers and simpl

h g

Untry Level I+

Beglaning
Can copy
Can copy owa same and address
Can reproduce most of the alphabet

Developing: '
Can reproduc: 52 persomal detalls accurstely (eg. same, address, age)
Can spell 2 few famiiar phonetically regular words accurstely
mm-wmdu&:m

familiar words

Can reproduce the most
Cnuulhﬂ:vaubuhtydpdﬂ(q.wuwd.m)
Exit Level 1
Can compose a simple practical text that:
(@)  describes familiar procedures in everyday terms;
®)  may move between T" and “you®;
() refers to the p [ingrediests/steps in gy ] termw, and with uneven
accuracy in spelling
(d) s usually one or two short sentences.
Exit Lerved 2
Can compose a practical text that:
@  models a familiar type;
()  describes process dearly, e.g. by beginning each sent cted with the
sequence of events with a verb;
()  provides specific factual description (eg. shape, skze, colour, amount, etc.) about
the ingredi Lls and/or procedures, with spasmodic Y inspelling:
(d)  creates an orderly sequence through the use of headings, lists and linking words
to do with time (eg. first, then ).
Exit Level 3

Can compose two descriptions for the one procedure that:

(@)  demonstrate the variations in layout and language features possible within the
procedural type;
display a variety of tones from formal to informal;
provide quite detailed factual descriptions of both the materials and the process,
with special attention to details of p and seq and with |derabl
accuracy in spelling;
sequence Jogically and chronologically by clearly separating goals, materiale (f
relevant) and steps.

(L)
©

@

Exit Level 4

adeulkd d de.crlpdon for either everyday and technical purposes that:
i ledge of the spedialist technical language and layout fextures of

dl&mt instructional text typa,

may indude a y (eg. useful

instruciions;

provides a very detailed outline of how, where, with what and when, wltm

ambiguity, and with a high degree of accuracy in spelling .

sequences logically by subdividing each stage into headings, sub-headings and

nurisEr, and reinforces clarity with well-chosen, well-placed diagrame.

E,

®)

danger), as well us clear precise
©
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WRITING COMPETENCE AT A GLANCE

WRITING COMPETENCE: for Know
Kniry Lovel 1: degress of computence ia formiag letiers, other print symbols and tsoleted
words, and i talking sbout prist, the necmeary pe-comditions for
componiag a pisce of writing.
Beginaing:
Can copy bers, letters and simple familiar words
Car. copy own same and address
Can reproduce most of the alphabet
Developing :

Can reproduce own persoasl detalls accurately (eg. name, address, age)
mw.mmwmumw

Can rep a Hendted ke dfmhrwwdohdq:uduuy
Can d dunut
Clnmah-kvcubuhrydylﬂ(n‘kmrwud.w
Exit Level 1
Can compose a factual that:
(a) presenis one or two Hems of familiar information ia eviryday conenonplace
language;
(b)  uses the third person to convey a tone of formality but may indude a personal
opinion in the first persos;
() relies mostly om eimpk htl\e tense 40 convey objeviive
informnation about f orh and with y inspelling
(d) jelikelytobel- Zd-uq;unwuphumymm
Exit Level 2

Can compose a shott report that:
(2)  organises a number of weil-epaced items of factual isformation or explanation on
mmm;mh:hhlhnw
jon In the ! tone of 2 researcher/ repocter;
nﬁ.uﬂn}youuunvuhhcxphh'how or "why”, to describe processes,

®)
@

evets and p d and with sp dic cy in
) ﬂ:mwlhnlnﬂnlmmwhlchhuwnﬂbwdbyd-mptbnor
explanation, in whick the infonmation s ocdered by amse-and-efict or
classification connections.
Exit Lovel 3
Can compoee an informative or explanatory feport that:
()  classifies different parts or topics of a knowledge area in relation to sach other;
() crestes a formal tome by using and defining abstract and technical terms
appropriate to the discipline or subjact;
(@ shows early sigre of densing idess, descipth and/or
uphnmubwwu,wlhawnﬂdmbhlomrtth’d\hy
[CV] '\ facts /explanations into an orderly sy or a fluld sequence of topic
paragraphs, often marksd by an Introductory topic sent
Rxit Lavel 4

Can compose an informative, explanstory or scademic report thai:
(a)  organises a range of concrpts and fack withia a specialist fieid of knowledgs;
(b)  presests the range of defiattions or view points “abjectively”;

() festures dense sentences containing a sumber of abstra ta, and with a
high degree of accuracy in speiling;
(d)  organises paragraphs isto a cob ystem or by usiag linking devices

umwmu/wawm

Q
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WAITING COMPETENCE: Lissancy fue Public Debate

Entry Loval 1 dogres of competence ia forming latters, other prist symbols and iscisted
words, and ia talidng about prist, the mscassary pes-coaditions for
composing a place of wriiag.

Beglaaing:

Can copy suabon, lstiers and simple familior words
Can copy owa aarwe and 7ddress
Caa reproduce most of the alphabet

Developing:
Can reproduce owa persosal details accurntely (eg. name, address, age)
m:w-hmwwmw
Can a Kmibed ber of fasniliar words independestly
Cana reproduce the most tion devi
Cnmabul:vmhh:ydwub‘.uhr.mw

Exit Lavel 1
Can compose a
)
&)
(&)
@

of op that:

expresses a persosal point of view oa a familisr matter;

is expressed uncosditionally;

is expressed ae a simple sentence, and with uneven accuracy in spelling.
fe a Matement, not proof, of an opinion;

Exit Level 2
Can compose a simple argt that:

) c«mﬂﬂaafulpondvhwonmmdpamlndpopuhr
knowledge;
appeals to the emotions through exclametions and emotive words;
links two pieces of informmatioa logically through 1he use of simple cause-and-
effect conjunctions (eg. “becaune”), and with spasmodic accuracy in speiling;
organises the paragraph into a mein point followed by reason.

®)
©

@

Exit Level 3
Canmnn;umummdwﬂun‘u

@ gages with a p ly rel nodnlorpubkhuw

®) admits there are “pros® and “coms”, and avolds sweeping one-sided emotive
generalisations and expresses tentativeness;
proves it» poimt through linking idess and iaformation logically, and with
considerable accuracy in spelling;

a plece into of lesue, p

lunuingup

Exdit Level 4
Can

©

(d)

don of at least two reasons and

a d arg text that:
d-hwhl\mmﬂmi-mwnhsdwblkm

gives an analytical vid a8 well as the writer's
ownqudlupalim,

links the main ideas, with evidence, references and quotes, into a persuasive
logical whole through the use of coanextive devices associated with reasoning,
and with a high degree of accuracy in speliing

moves from introduction, to presestation of several forme of evidence and/or
points of view, to a sumearising conchusion.

T

@
®)

©

@
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READING COMPETENCE AT A GLANCE

READING COMPETENCE: fox
Kmtey Lovel 1: competar.e in secugaising prist sywbels, ia prosmacistion and in iaking
about prist, the aaceesisy pre-conditiens for saking swaning of 3 writlen
-t
Segiaaing:

Can recognise and sasrw the letters of the alphabet, irrespective of the script

Can diffareatisie botwesn lettars, words and susbers

Can saich sianiinr shapes i peist

Can recogaise wends with special significance sich a8 owa nae, family aaunes
Developing:

Can recogaies high interest words out of content

Can recogaise comenon famdlinr brend asmes

Can find 2 familiar word i & santence

Can try simpie sounding out $0 guese at unfamilier words

Can recognise a sirall variety of word patterns

mmumwmdummmdm

Clnuptmuqiﬂooa(happulorﬁ, of g

éxit Level 1

Zan demonstrate that meaning has been made from a narmative or literary text that:
(0  presents recognisble people, aetting or events in everyday words
(! s chatty in tone;
(@ may rely on well-placed, complementary lustrations;
(@) uses simple sentence structures;
(&) has a simple story shape from one to three sentences long

by being able ‘o
(t/g) demonstrate word attack skills other than sitnpie phonic ones;
\{/g) express graphically or verbeily what the story or piece is generally about;
(f/g) 1dentify particular minimal details about the characters, events of setting;
/@) reaall priar knowledge on the subject;

) expremsa g | opinion on the p

or the subject marter.

Exit Level 2
Zan demonstrate that meeaing has been made from a namative or Iterary text that:

(2)  presents mostly familiar characters, setting or events tn momtly everyday
Linguage:

() has more than one dearly indicated voice or perspective:

Q may in reiated tkstrations;

d)  uses a variety of sentences linked by conunctions to do with time to create a
sunpie chrosological sequence;

te)  has the structure of a story about a paragraph long
by being able to
i g identafy the main poirt and general flow of the story or plece:
V¢ g locate key descriptive detatls
(t 3 lnk 2 to pror personal know iedge or expenences, with similar stones or Uterary
texts,

JU express an opiruon on partcular characters or the story as a whoie.

Eut Level 3
Can demonxrate that meaning has been made from a namative or literary text that
@& introduces wdeas or people or settings from unfaruliar times or places, with some
unknown voaabulary:
inchides changes tn voice or tone that are not always ciearly signalied:
may coatatn Jhuserations that add to, rather than, thistrate the text:
s constructed by a vanety of sentence structures and tensea Nt necessaniy
presenting a sttly ch logical order;
t€)  has the structure of a amdlar recount or ixerary type, at least a page org
by being able to
i g identafy and describe the rmain sages tn the paece:
(g loate and explun the meaning of key words and phrases:
i g deterrrune the purpose and message of this namative or leterary prece.
(/) find examples of the techruques used to achieve ths end;
N conas wih known comparable texts.

e
@

o)

Exit Level §
Can demonstrate that mearung has been made from a narmative or laerary text that
W itroduces a wide range of not necessanly (amilar coacepts, characters, places,

events and/or deas tn very precse deaded or abstract language:

B! Aas some formality and diversaty of tone, and with some meanings implbed;

WO oy ferture a0 Uustratioss, of use ambilgucus o

@} the chromology through coaph structuses,
mmmmmm phere or fevitngs, or abst to
oake moral pants;

€} 132 vanation on a famdilar lkerary shape or a compiex vermon of that type.
usually over oae page long

by betag able to

U'g empathise with and describe the feelings, belrfs and seasations evolved;
(/g mumererise the structure and flow of the mory or plece;

/p recogaise end wdentify the tnost sigaificant isformation, inchad ing nferred idens,
by poiating 10 evidence (n the text;

revirw gws proe inow isdge or thougine about the geare or subyct matter;
identtfy asd exarnise the fusdasmmial point of view shaping the tot;

form aad jestify a prrsosal opisien o the formet chosen and the idess /values
espressed.

/g
w
w

Q
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READING COMPETENCE: Lissmey for Paactical Prspasss

competence in recogalising prist symbols, is prosuncistion sad ia talldeg
about prist, the ascessary pre-conditicas for making oweniag of a writhen
-t

Entey Lavel T:

Beginning:

Can recognise and nanw the lottars of the alphabet, trrespective of the script

Can differentinie between intters, words asd numbers

Can saich sirniinr shapes i print

Can recognise werds with special significance such as own aame, family names
Developisg:

Can recognise high inierest words out of condext

Can comenoa famdlier brand namws

Can find a femiliar word (n 2 serdence

mwmmmnwnmm

Can recognise a small variety of word patteras
mmﬁmﬁemc&&mmwdm
Can express aa oplnion oa the appeal or ap of reading
Exit Lavel 1

Can demonstrate meaning has been made from a pravical text that:
(@  describes familiar proced in everyday words
(b)  emphasises the separaie steps in the process in a relatively infurmal tone;

(Q may incude ane or two clearly drawn, suitably-placed, diagrams;
(d)  uses single words or 1 - Sohmuln'phnenmm
(¢ isarudl y set of & ctions o P

by being able to

(1/®) know the purpose of the text from the layout and graphics;

(f/g) recognise each word;

({/p) reaall prior knowledge of the subject;

(&/N arry out the tank described, or know if more information s needed;
()  expressa g ] opinion on the p jon or the subject matter.

Exit Level 2
Can demonstrate that meaning has been made from a practical text that:

(@) describes familiar procedures, in mostly everyday words;

()  addresees the reader with some formality;

(& may tnchide a number of graphic features

(d)  uses more than o « sentence type, such as ony word lists and simple sentences
in the impentive;

() is a familiar, inetructional type, perhaps with heading and sv'>-headings, about
one paragraph tn length

by being able to

{f/®) know the purposes of the text from the layout, headings and graphicy

(f/@) know how to comprehend the few unknown woeds;

(f/p saan for particular details;

(f/g) link it to prior knowledge on the matter;

(/N carry out the task described, or know what information, if more, 1s needed;

()  distinguish between the descripgon of the technique or task and any other
messages conveyed by the text,

Exit Level 3
Can demonstrate mearung has been made from a practical text that:

(2)  desribes unfamiliar procedures In a vocabulary that contains some technical
termrs;

(®) 13 not necessanly a straight-forward sequence of commands, perhaps containing
{nformation of interpretations that distract from the task or process;

(&  may indude complex graphic materia);

(d)  contains sentences that emphasise detail, posetion and sequence;
(&) is organised into at least 3 different textual chunks, up to half a page jong overall
by bewng able to

(f/g) state the purpose of the text from the layout, headings, graphucs and skimmung
the whole text;

(/) comprehend n2w technial words and explain the meaning of key words and
phrases;

@ <y out the task or process desaribed;

(U assess the effectiveness of the text a3 an instruchon-gIver;

(v recogruse that ¢ conveys a paraczlar potnt of view,

Exit Level ¢
Can demonstrate meaning has been made from & practical text that

(@  Dnatains some unfamiliar idess, specialist knowledge and technial language;

()  embodies a range of tanes, possibly inchuding related topical informaticn and /or
2 comEmentary as weil as the ineTuchons;

(@ may incude ill-placed and /or Nighly complex diagrams;

) uses a raage of sentence structires;

(¢} 15 a complex exampie of iis type, both tn Layaut and in detai], or one with
aumerous distractions, up to st kst one page (a keagth

by being able w0

(f/g) wate the primary purpose of the text from leyout, headings, graphics and
skisrurdng the whole text;

/g pick cut the lary stages ta the sequence and identify the other most significast
parm of the wnt;

@ follow the isstructions asd/or aarry out the taek described scourstely and
owrplanly;

) d¥arentiote betwesn instruction asd isterpretation;

00  dantify aay sharumings er sisiending  wformetiss ia the text;

00 demtify sad e the puint of view stated, Laplisd or inderred by the text;

O review own prior knowisdge and techaiques relztad 10 this raiter and gran.

—~.
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Enbry Leved I:

READING COMPETENCE AT A GLANCE

READING COMTETENCE Liuamry foc Knowlodge

whmwmumahms
about print, the necassary pre-conditions for maldag maent -y of a writtes
et

Can recognies and same the lottars of the alphabat, irrespective of the ecript
Can differentiste between lotters, words and numbers

Can mutch similar shapes in print

Can recogaise words with special significance such as own name, family names

Developing:

Can recognise high jaterest words out of context

Can recogaise common familiar brasd names

Can find a familiar word in a sentence

Can try simple sounding out 10 guess at unfamiliar words

Can recognise a small variety of word patterns
Canmo@hg,mdknmthapurpueutﬁwnﬂmnpundulkmdwba
Can express an opinion on the appeal or app of reading

Eniry Leved 1:

READING COMPYTENCE: Litwmcy for Public Debsie

Whrﬂpﬁ.pﬂqﬂhm-&mm;
about priat, the necssary pre-conditions for making g of a wri
ot

Beginaing

Can recogaise and name the letters of the alphabet, irrespective of the acript
Can differentiate between letters, words and numbers

Can match similar shapes in print

Can recognise words with spevial significance such as own name, family names

Can recognise high Interest words out of context

Can recognise common familiar brand names

Can find a familiar word in a sentence

Can try atimple sounding out to guess at unfarniliar words

Can recognise a small variety of word patterns

Can recognise, and knows the purpose of, the most common punctuation devices
Can express an opinion on the appeal or appearance of reading rmaterials

Exit Level 1
Can demonstrate meaning has been made from a reference or informative text that:

Exit Level 1
Can demonstrate that meaning has been made from a persuasive text that:

(2) deals with a familiar topic in everyday language;
() s relatively informal in tone;

(¢)  contains simple graphic aids or {llustrations;

(d) s composed of simple sentonces;

(a) s concerned with a familiar topic and presented In strong everyday language.
(b) s conversational and mraight-forward in tone;

(€)  that may include a supportive or blatant image that confirms the language.
(d)  consists of single words ot simple sentences structured to persuade,

(e) is an objectively p d sinple introduction to the topic from one to three (¢)  is an expression of opinion, from one to three sentences long
sentences long by being 2ble to
by being able to (f/g) state the point of view presented;
(f/g) get the main point; (f/g) point to any reasons given to justify this;
(f/g) locate one-word specific information; (f/g) reaall any prior knowledge of the subject matter;
(f/g) recall prior knowledge on the topic (W) express an opinion on the strength or weaknes of the position put, providing
(V] P ag 1 oplnion on the p jon or the subject matter. one simple valid reason for this assessment;
(h)  give own general viewpoint on the matter.
Exit Level 2

Can demonstmte meaning has been made from a reference or informative text that:
(2)  deals mostly with a familiar topic in mostly everyday language;

Exit Level 2
Can demonstrate that meaning has been made from a persuasive text that:

(b)  is completely in the forrmal tone of the third person; () festures a familiar social or personal topic in mostly farrubar language:
()  contains dlffen-nt typu of images; ()  has a touch of formality and fervour about it;
(d)  describ events, ph or iieas sequentially; (€)  rmmay Include images that add new information:

(e) is an inforrmation text that is orgmbed around “objective™ description, (d)  hinges on the words and phrases that link the Ideas. and the power os the
classifiation or explanstion at least one paragraph long; evidence
by being able to (e) i3 structured to provide both viewpoint and evidence, at least 3 paragraph lony
(f/g) recognise its particular shape and sequence; by being able to
(f/g) point to the key sentences, often open and closing ones, that summarise the main (f/g) recognise that the text is shaped to persuade,
point(s); (f/g) dumtinguish between tie 1dea proposed and the evidence offered,
({/p) distinguish between generalisations and spedific features or examples; ({/g) link it to prior knowledge 01 .¢ subject matter
(f/g) link it to prior knowledge on the subject; (h) find examples of any persuasive devices used. and for what effect,
(R detect any overtly expressed opinion(s). (h)  rate it as a persuasive piece, giving reasons why
Exit Level 3 Exit Level 3
Can demonstrate meaning has been made from a reference or informative text that: Can demonstrate that meaning has been made from a persuasive text that
(@) contains abetractions and specialit knowledge and terrme  (ncluding (2)  features abstract concepts and pnnuplcs
abbreviations); (b) conveysa tone of ind
() ir distant and impersonal In tone; (c)  may include images with mized messages;
() may rely on technical drawings or conceyt maps to convey some of the (d)  uses language to make logical connections and inferences.
Information;

(¢)  may be a discussion of "pros” and “cons”, or an argument for one patr’ ot Ve
(d)  uses language patterns that define, describe, explain, categorise, or classify;

up to three paragraphs long

(¢)  may be organised in a variety of formats, from dictionaries to reports to subject- by being able to

specific text books, up to at least one page long (f/g) describe the stages in the development of the argumen:
by being able to ({/g) tdentify the key ideas and supponing evidence or examples

(f/g) state the main points or ileas presented; (f/g) assess the appropriacy and/or relevance of the evidence,

(f/g) point to the language devices that link the ideas in the text; ({/g) explain the meaning of key words and phrases.

(f/g) explain the meaning of key words and phrases; (R)  highlight the strengths and weaknesses in the text,

(f/g) spot mising misleading or q ble tnfor evidence, seq or (h}  make a companson between the stance conveyed by the toxt and the reado: -
examples;

own posttion.
(R} describe the world view conveyed explidtly or implicily In the text;

(®)  describe the relationship between the knowledge presented in the text and prior Exit Level 4

knowledge. Can demonstrate that mraning has been made {rom a persuasive text that
(@ introduces both famibiar and unfamuliar concepty, ideas and language
Exit Level 4 ) 1s seriously formal or ambiguous in tone,
Can demonstrate meaning has been made from a reference or informative text that: (¢} may include images that ermanate sibtle or subluminal memages,
@) ::uuu detailed descriptions and some unfamillar information in speclalised [CY] ists of complex x and paragraph structures tn which the 1deas, and
guage;

evidence presented, are both explict and impliat;

(M) iswrittenasifa neut:nl pma\huon, is a highly structured piece of argument, up to at least one page long, or of a

(e)

{c)  may involve bibliograp glossary, technical maps, charts or graphic particularly imense density that may be quie short
representatiors;

) s d from compl and paragraph structures, festuring abstract by belng able to
nouns, densely packed with d

(¢)  1s a very dense abbreviawed entry, s npa& or subject-specific text, at least one
page in length, that carries s explanation over several paragraphs
by being able to

(1/g) state the fundamental purpose of the piece;
({/g) descrde the nature, structure and flow of the argument put forward.

() name, list and evaluate the reasons and evidence given, whether reievant/
(f/) identify the main iieas, the subordinate ideas and the examples given; Irrelevant, logicai/iliogical, valid /invalid, true/untrue,
(f/8) idertify and deacribe the nature aof the conceptual relationship wil Nin the text, Le. (R assens the overall effectiveness of the text, giving reasona;
whether cause-and-effect; probi lution; ar a systern of claseification; () describe the underlying values system tmplick In the text; '
@  extract aformation relevant 40 a given ressarch task; () describe haw & relates to, and re-arTanges own prior knowledge of, ar | position
@ mﬂmlﬂum«mmm;dwnem on, the subject matter and genre.
M) differentiste betwosn dats and interpretation;
M asalyse the comchusions renched;
Q m.‘mn-pphhvnﬂpdm-ﬂpnndm
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Appendix One

NINE EDUCATIONAL PRINCIPLES: Some questions addressed




NINE EDUCATIONAL PRINCIPLES: Some questions addressed

PRINCIPLE ONE: Literacy canhot -be talked about as if it is a monolithic
undifferentiated whole, but rather that it needs to be seen as an_amalgam of distinctive
“literacies” requiring a range of capacities to read and write texts that have been
constructed for quite particular social purposes.

What is literacy learning?

Most Victorian literacy curricullum documents argue that literacy should be seen
as the integration of speaking, listening, reading and writing and that student
development be described in terms of increasing competence in each of these.
This literacy model, whilst endorsing the integration of speaking, listening,
reading and writing, insists that literacy should not be defined only as facility
with different communication channels or linguistic media. Rather, these acts of
speaking, listening, reading and writing should be seen as ways of participating in
social life. Communication is not simply sending messages to one another, but
ways of engaging with one another to build aspects and patterns of meaning in
social life. Thus literacy learning is an apprenticeship into the ways of speaking,

listening, reading and writing that determine and result from different social
contexts.

There are, however, significant differences between speaking and listening on the
one hand, and reading and wricng on the other. Speaking and listening tend to
be more interactive and thus more actively engaged in concrete action, while
reading and writing tend to be more distant and abstract and hence more
reflective. Both capacities, the capacity for concrete action and the capacity for
abstract understanding, are important for full participation in contemporary life.

PRINCIPLE TWO: The four "literacies” - herein named as literacy for self-expression,
literacy for practical purposes, literacy for knowledge and literacy for participation in
public debate - are fundamental to the development of the versatile and critical competence
needed for active participation in family, community and civic life, the workplace and
commercial life, education and governmental institutions.

Why four literacies?

These four literacies make up a greater whole called "literacy”. Singling out four
is not meant to imply that there is an infinite number of "literacies" abroad, and
that these four have been chosen at random, or at the exclusion of others. They
are the result of taking a closer look at the global term "literacy" in order to be
very specific about what "literacy" entails. The four combined provide not only a
comprehensive model, encompassing the range of literacy activities to be found in
Vicroria ALBE programs today, but also a broadly accommodating structure for
talking about literacy as it is evolving in Victoria today. These four "literacies"
were chosen because, together, they equip adults for the civic, socio-cultural and
job-related demands that contemporary Australian society places on its citizens.
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Described according to the particular social purposes they serve within
contemporary social life, these four literacies can be briefly summarised as:

* literacy for self-expression: the capacity to read and write texts that
describe personal or vicarious experience, that experiment with the use of
language itself. It is often associated with the domain of personal values
and identity formation (eg. stories and journals);

literacy for practical purposes - the capacity to read and write texts that -
give instructions, that initiate actions, that describe how to undertake
various learning strategies or complete tasks. It is often associated with
the domain of practical skill development (eg. manuals and safety
regulations);

literacy for knowledge - the capacity to read and write texts that describe
or explain "objectively”, that favour the process of classifying and
sequencing of scientific or cultural phenomena, that sequence information
about particular topics. It is often associated with the domain of factual
knowledge acquisition (eg. dictionaries and encyclopaedia);

literacy for public debate - the capacity to read and write texts that discuss
or argue through a series of propositions. It is often associated with the

domain of civic participation (eg. "letters to the editor" and publicity
material).

Thus defined, these four literacies embrace the range of texts associated with
private life, the community, the workplace, education, politics and bureaucracy.
Because they spell out the different sorts of literacies that constitute the.literacy
demands of life today, they make it abundantly clear that competence in all four is
necessary for full and active participation. Indeed, together they provide the
requirements needed to achieve the traditional ALBE aims of personal
development, employment, further study and/or community participation. A

more detailed description of the four "literacies” or domains follows in the next
‘section.

It is worth stressing, however, that because they are different literacies, each with
its own distinctive social purpose and social outcomes, competence in one does
not ensure competence in any of the others. It is to ensure that ALBE students
become competent in each of these socially empowering literacies that this model
has singled out, named and addressed these particular four.

PRINCIPLE THREE: The four literacies, whilst named separately for the purpose of
highlighting which literacies define literacy competence today, are not autonomous
compartments that exist apart from each other.
But can, or should they, be separated from each other?
The purpose of naming these four literacies is two-fold:
(a) to stress that "literacy” is made up of distinctive purpose-specific
"literacies", and that the four nramed here are derived from what our society
values as "literacy" today; :
(b) to emphasise that literacy competence, and the knowledge and power
that accompany it, must mean competence in all four literacies.




The act of naming is a deliberate act of making explicit what counts ‘for
(educational) achievement in Victoria today. This attempt to spell out what is
often implicitly only known by the more educationally successful runs the risk,
however, of implying that these four domains are stand-alone, disconnected
entities. Any text contains traces, however faint, of the four. All four literacies co-
exist within each other. Because all texts however have evolved to fulfil particular
social purposes, in any situation one literacy serves that purpose better than any
other, and is, therefore, the primary organising presence in that context for that
purpose. For example, the narrative form has evolved to tell stories, to highlight
the personal voice, whereas the procedural form has evolved to enable a clear
description of how to carry out some particular activity. In any particular
sitaation, that literacy, with its associated conventions and linguistic features will
be the dominant influence, the others being servants to that end. So it is fitting to
separate 'literacy" into four literacies, each with its own special domain, whilst
simultaneously remembering that each generally carries resonances of the others.

Competence then comes to consist of being able to understand and demonstrate
the specific purposes of different texts, and of knowing when and how to

recognise and construct multi-generic texts.

This stranding out, though necessarily an awkward contrivance, is proposed
nevertheless as an essential first step by which a literate person approaches the
ultimate goal of developing a vast repertoire of language resources. It is proposed
as the groundwork needed for constructing, modifying, playing with and
combining the four "literacies" specified here.

PRINCIPLE FOUR: This literacy model does not concentrate on meaning at the expense
of "the basics”.

What about "the basics" such as spelling, punctuation and grammar?

Although this literacy model is couched in terms of the way language is used to
make meanings in specific contexts in relation to key purposes, it is essential to
keep in mind that these meanings are made by drawing on the lexical and
grammatical features of the English language. This means that to explicitly teach
ALBE students how to participate in making the meanings appropriate to these
different purposes necessarily entails detailed attention to “"the basics" of language.
Issues of spelling, grammar, punctuation, layout and vocabulary are key vehicles
for teaching students precisely how to make the meanings they need.

For example, workers who need ALBE in order to undertake industry training
need to understand the characteristic grammar used in their training curriculum
documents for defining, illustrating and explaining procedures, uses, functions
and structures. Explicit attention to the detailed linguistic ways these are done is
crucial if workers are to read them with understanding.

So, this literacy model does not concentrate on meaning at the expense of “the
basics*. Rather it makes sense of “the basics" for ALBE students by relating “the

basics” to meanings and purposes, and it makes sense of meanings and purposes
by relating them back to "the basics” of language. '
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PRINCIPLE HIVE: The development of competence in various literacies is intimately
entwined with, and influenced by, cognitive, emotional, psychological and social factors.
What about self-confidence and conceptual development?

The influence of cognitive, emotional, psychological and social development on
literacy development, debated long and hard for quite some time now, is not
ignored in this model. It is approached, however, in relation to what meaning a
_student makes of texts. The key principle underlying this model is that meaning-
making is the result of the encounter between an individual person (and all the
forces that shape and have shaped him/her) and the characteristics of the text in
question. The diagram at the end of this section on page 8 illustrates this model.
This diagram shows that key agents - gender, class, ethnicity, race, age and
schooling - shape an individual’s mind, voice and self. The term "mind, voice and
self' is a short-hand way of talking about all those factors long recognised by
literacy workers as shaping influences, factors such as self-confidence, cognitive
ability, linguistic knowledge, personal and cultural experience, and general
cultural and world knowledge. It also shows how the social purpose (whether
self-expression, practical purposes, knowledge or public debate) shapes the way a
text is constructed. Literacy competence comes to mean the degree of meaning-
making that occurs when the two come into contact. As Appendix 7 shows, the
degree of literacy competence is determined by the knowledge of texts a person
brings, which in turn is determined by prior encounters with texts which is
determined by the life experiences of the person to date.

There is some evidence that suggests that the maturing of seif, voice and mind,
alters a person’s perception of language. As an individual’s sense of self expands,
so does his/her perception of the role and possibilities of language. This research
suggests that the four stages described below, which relate quite strongly to the
anecdotal evidence of ALBE practitioners about the stages in literacy
development,are fairly common. These stages, described b, Belenky et al, are:

) language as a tool for representing external experience (“gazing outward
from own eyes");

(i) language as a means of collecting facts, rather than ideas ("reads the lines
and follows the plot - but not much reading between the lines");

(iii) language as an outlet for the inner voice ("believes first hand experience
and the inner voice are the final arbiters of truth");

(iv) language as a repertoire of techniques for engaging in critical analysis and
substantiating opinions ("recognises and respects the world’s complexities).

This model therefore acknowledges the indisputable influence of psycho-social
factors on how (and how well) students engage with texts by incorporating

expanding cognitive and conceptual abilities into its descriptions of the four levels
of increasing sophistication. '




PRINCIPLE SIX: ALBE programs, if they are to contribute to adults being effectively
functioning human beings in a late twentieth century western society like Australia, need
to teach students to recognise, interpret, use, critique and adapt the various "literacies”
and related texts that exist in and shape our contemporary society.

What do teachers and students need to know?

This model highlights the role of teacher as one knowledgeable about language, its
conventions and purposes. It stresses the role of consciously initiating students
into the full range of texts that make up and shape life today, and into the
language and literacy activities needed to become both competent language users
and critical thinkers in modern industrial society.

PRINCIPLE SEVEN: Although different ALBE programs may emphasise a specific
literacy, they will be unable to totally exclude the other literacies.

Could a program teach one literacy only?

An ALBE program in a particular setting may be tempted to try to deal with only
one of these literacies and exclude the other three. However, it would soon
become clear that this was self-defeating and ineffective. Different programs will
concentrate their focus on spedific literacies but will find they cannot exclude the
three literacies without undermining their own goal.

For example, a workplace ALBE program may try to focus only the language
used for enacting specific workplace procedures. However, even in attempting
this they will find that it is not possible to exclude issues to do with personality
and culture (literacy for self expression), issues to do with understanding how and
why machines and procedures are constructed as they are (literacy for
knowledge), and issues to do with the meaning and motives of various policies
and decisions (literacy for public debate). Attempting to exclude these issues
would undermine skii formation for a multi-skilled workforce.

As the Finn Review has pointed out, these different competencies are increasingly
complementary. So, although different ALBE contexts may emphasise a specific
literacy, they will be unable to totally exclude the other literacies without
undermining their own goals of providing effective programs.

PRINCIPLE EIGHT: The scope of ALBE can be seen as a developmental pathway from
the earliest stages of reading and writing to a readiness to undertake a wide range of
employment, vocational training, and other formal study (including VCE) opportunities.

Based on Victorian ALBE program trends, this learning model identifies four key
milestones along this pathway. '

Why Four Levels? .

The four stages chosen draw on the features of ALBE program design and
placement practice and notions of progress that are commonly found in Victoria
today. It became clear through the consultations that most practitioners work on

an unwritten notion of student progression through stages, and it is this notion
which they draw on when assessing students.




These particular four levels were chosen because this reflects where most Victorian
ALBE practitioners locate the significant literacy milestones on a continuous
unbroken pathway of literacy development. Whilst acknowledging that each level
is very broad, spanning within it a huge range of literacy abilities, it is felt to be
preferable to leave the fine tuning and sub-division within each level to the field-
testing stage. One suggestion worth testing in this stage is that of sub-dividing
each level into (i) beginning, (ii) developing and (iii) ciose to the competence
described. This model already demonstrates this for level one as a way of plotting
the steps towards reading/writing one sentence.

The Adult Basic Education framework therefore provides, for the first time, an .
opportunity for Victorian practitioners to speak a common language whilst
referring to a common map of student progress. The particular strength of this
" literacy model is not only that it allows practitioners to have a common
understanding of key literacy milestones, but it also provides a simple, but precise
way of talking with students about areas of literacy competence where they are
strong, and areas needing development. It provides a handy way of mapping
where students are, and where they can, want or need to go. As well as
highlighting the fruits of a student’s labours, it provides a way of seeing what's
budding. The characteristics of each level are described, in general conceptual
terms, in the next section on the Four Literacies and, in particular language terms,
in the competence statements themselves at the end of this document.

PRINCIPLE NINE: This curriculum model, whilst inevitably culture-bound and time-
bound like any human artefact constructed at a particular historical point in time, is
designed to be flexible enough to accommodate a wvast array of contexts and ALBE
purposes.

How culturally inclusive is it? .

As Freebody and Luke assert, "Any notions about what constitutes satisfactory
literacy performance are historically and culturally determined". Because we live
in a culture of the printed word, in a society that prizes authorship and
composition, and that rewards particular kinds of literacy competence, this model
is quite consciously designed to ensure that contemporary adults can participate
fully and effectively in that society, if they so choose.

By implication, however, it urges teachers and students to ask "Why does our
society favour these literacies? What about the literacies other cultures value?
What about other culturally valued forms of communication?" By implication,
then, it demands discussion of the various ways in which different cultures
employ different literacies, of the social justice issues to do with dominance and
oppression, justice and injustice, power and powerlessness connected with

language and literacy as expressed and measured in contemporary multicultural
Australia.
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Appendix Two

ORGANISATION OF THE COMPETENCE STATEMENTS
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ORGANISATION OF THE COMPETENCE STATEMENTS

This project to develop adult literacy competence statements began with two
hypotheses proposed by the Curriculum Design Working Group. They were to
describe four levels of progress through four domains of literacy. This was often

conveyed via the following empty diagram that shows the terms that were in use at
that time: :

Domains
. Personal Instructional Informative Argumentative
4
3
[
2

One of the objectives of this first piiase of this project was to fill in the diagram, in
other words, to write the competence statements for each of Reading and Writing.
This meant 16 statements (4 levels x 4 literacies) for Writing, and 16 for Reading.

The first issue to be resolved therefore, was how to design and organise the content
of the statements. This came down to addressing:

* what are the commdn strands running througn each literacy domain along
which progress can be plotted?

* how can the writing of the statements (incorporating these strands) be
structured so that the developmental pathway through the levels is clear?

The common threads were chosen following an extensive literature search and after
lengthy consultation with experienced ALBE practitioners in the field, all of whom
are referred to in the "Acknowledgments". The common strands running through
each level in each domain that were chosen have been designed both for Reading and
Writing, and are separately described in the preludes to each of the Reading and
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Writing Competence Statements in following sections.

The general structure chosen for presenting the Competence Statements was the same
for both Writing and Reading. It hinged on the word "can", thus transforming the
empty grid into:

Domains

/*-\

P I Inf A
4 Can . Can .- Can __ Can _
3 Can __ Can ___ Can __, Can_
Levels = = = =
2 Can __ Can ___ Can___ Can__
1 Can — Can _ Can___ Can ..
WRITING
Domains
P I Inf A
4 Can — Can ., Can ___ Can __
3 Can Can ___ Can _ Can
Levels = = = =
z Can __ Can __ Can __, Can
1 Can __ Can __ Can ___ Can
READING
e 11 37
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ORGANISATION OF THE WRITING COMPETENCE STATEMENTS

Introduction

The sixteen Writing competence statements describe the competence displayed at
the "exit" end of each level. This then means that the "exit" level of one becoraes a
guide for "entry" level for the one to follow. For level one, the entry points chosen
are descriptions of beginning and developing competence in forming letters, other
print symbols and isolated words, the necessary pre-conditions for composing a
piece of writing. Exit level one is defined as the composition of a sentence,
however simple or brief.

All the statements in this discussion paper follow the same format. It is as
follows:

Exit Level (..)

Can compose a ( .. NAME OF TEXT TYPE, eg. narrative, procedural, factual,
argumentative ... ) that

(a) ... (something about the SUBJECT MATTER) ... Characteristics
(b) ... (something about the TONE) ... of the text,

(c) ... (something about the LANGUAGE FEATURES) ... | showing the four
(d) ... (something about the LENGTH/SHAPE) ... common strands

For example, the level 2 Writing competerice statement for "Literacy for Public
Debate" reads as follows:

Exit Level 2. \

Can compose a simple argument (NAME OF TEXT TYPE) that:

(@  offers evidence for a point of view on the basis of personal and
popular knowledge; (SUBJECT MATTER)

(b)  appeals to the emotions through exclamations and emotive words;
(TONE)

()  links two pieces of information logically through the use of simple
cause-and-effect conjunctions (eg. “because”), with spasmodic
accuracy in spelling; (LANGUAGE FEATURES)

(d) organises the paragraph into main point followed by reason.
(LENGTH/SHAPE)

This format makes it possible to describe what a student can do, within each of
the four literacies, at each of four exit levels, according to the same four criteria,
referred to as (a) - (d) above, described in detail on pages 26 - 29.

The relationship between levels, literacies and strands is expressed graphically on
the next page.
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Value and Limitations of the Grid

The grid format, whilst a rigid representation, does have some virtues. It enables
a lot of information to be condensed into a relatively small space. Depending on
the information sought, the grid can be read in different ways for different
purposes. Two popular needs it serves can be seen by reading it:

(i)  vertically, as a developmental student pathway from entry level 1 to exit
level 4, the pathway being made up of four continuous strands, (a)-(d), that
run right through the grid; or

(ii)  bhrrizontally, as a fotal statement at any one level providing a

- nprehensive literacy profile at that level.

Appendices 8 and 9 demonstrate both these purposes. Appendix 8 shows levels 1
to 4 in each literacy domain, and Appendix 9 shows the four literacies at each

level. T!:» v ‘ole picture of writing competence at a glance can be found in
Volume ¢ me

Strands in the Writing Competence Statements

The strands (a)-(d) referred to above summarise the factors that emerged as key
t. »:.res of texts, thus key. indicators of writing development. These four aspects -
subject matter, tone, language features (whether speech-like or writing-like) and
shapeflength - provide a multi-stranded way of looking at a text to see how
meaning is constructed. The model enables the relationship between social
purpose (whether self-expression, practical purpose, knowledge or public debate)

and the text constructed to be studied at close range. The diagram below
illustrates this relationship.
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This diagram demonstrates that when the social purpose changes, so do the
elements within the text constructed to achieve that purpose. For example, if the
text is a set of instructions, the shape or structure of the text will be very different
from that of a narrative or an argumentative essay. Likewise, the subject matter
(knowledge and vocabulary) tone and language devices - the means of constructing
that text - will all be influenced by the structure that best meets the purpose. The

example shown at the beginning of this section shows how this happens with a
simple argumentative text.

Each of the four strands ranges over a continuum from simple to more complex
that is displayed on the following page.
Strand (a) refers to the subject matter;
strand (b) refers to the tone of the text;
strand (c) refers to the move from the linguistic characteristics associated
with speech to those associated with writing;
and strand (d) refers to the overall genre structure or organisational patterns
in the text.
The items clustered at the end of each continuum are an abbreviated way of
defining the spectrum of development from level one to lcvel four for each strand.

The four strands on the following pages describe some of the characteristics, and
the degrees of sophistication in competence from exit level one to exit level four for
each of the elements, subject matter, tone, language modes and shapeflength, that make
a text what it is. They are a way of describing writing that highlights meaning-
making in composing any written piece. Describing competence in writing in
relation to these four strands gives prominence to the content and the way it is
organised, and sees the surface features as servants of meaning.

“16
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STRAND (a

Entry Level 1

First hand here-and-now experience
Concrete/ close/egocentric knowledge
Everyday knowledge and vocabulary
Imprecise unmodified generality -
Literal

SUBJECT MATTER

Exit Level 4

Wide ranging in time and topic
Abstract/distant/multi-cultura! /multi-perspective
knowledge

Technical/specialist knowledge and vocabulary

Specific well-defined particularity

Inferential
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STRAND (b

Entry Level 1

Uncritical strance re subject matter
Highly personalised chatty tone
Writer embedded in the text
"Subjective”
Uncertainty/inappropriacy of mood(s)

TONE |

Exit Level 4

Critical relationship with subject matter

Impersonal more formal tone

Writer distant from text

"Objective"

Consistently and confidently sustained appropriate
mood(s) '

18
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~ SIRAND @
i '

Spoken-like: language with action
Spontaneous :

'Shared context contributes to meaning
Dialogue \

‘Immediate audience\

External referencing: ambiguous reference to theme/participants outside speech
Lexically sparse (few content words)
Unbroken flow

Loosely co-ordinated simple sentences
Mostly additive conjunctions (e.g. "and")
Active voice

Predominance of verbs

Encoded in sound: intonation and pauses
Range and characteristics of spoken genres
Language accompanying action

\
LANGUAGE:

From Informal Speech to Formal Writing

\

Exit Level 4

Written-like: language of reflection

Pre-planned

Lexical items replace reference to external items

Monologue \
Distant audience

Internal referencing: consistent tracking of
theme/participants within the text
—exically dense (a high percentage of content words)

Chunked into sentences, paragraphs, and the appropriate
generic layout

Coherent organisation of different and complex clause

types

Connections made through verbs and nouns as well as
conjunctions

Passive voice \

Use of nominalisation

Encoded in print: grapho-phonic conventions, with poor
to high degree of accuracy in spelling

Range and characteristics of written genres

Language distant from the action

Q 19
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'STRAND (d)

Entiy Level 1

Rudimentary genre structure
Simple connections and organisation of ideas
Shortish: can sustain for a short while

SHAPE/LENGTH

Exit Level 4

Well developed and sustained genre structure
Complex connections and organisation of ideas
Longish: can sustain for some length




Appendix Four

WRITING COMPETENCE
16 statements
4 exit levels x 4 literacy domains
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WRITING COMPETENCE: Literacy for Self Expression

Entry Level 1: . degrees of competence in forming letters, other print symbols

: _ and isolated words, and in talking about print, the necessary
' pre-conditions for composing a piece of writing.
Beginning

Can copy numbers, letters and simple familiar words

Can copy own name and address

Can reproduce most of the alphabet

Developing : °

Can reproduce own personal details accurately (eg. name, address, age)

Can spell a few familiar phoneticaily regular words accurately l
~ Can reproduce a limited number of familiar words independently \

Can reproduce the most common punctuation devices

Can use a basic vocabulary of print (eg. letter, word, sentence)

. Exit Level 1
Can compose a recount that:

@ presents a single familiar activity, idea or experience;
(b)  expresses a "here-and-now" personal perspective;

(0 is arranged in simple chronological order, sometimes a long sentence
with lots of "ands", and with uneven accuracy in spelling;

(d) s likely to be from 1-2 sentences.

Exit Level 2
Can compose a narrative, recount or piece of imaginative writing that:

(@) attempts to combine 2 - 4 personally familiar events, ideas or
experiences;

() includes a broader personal view point than the personally
immediate, referring to other times and places;

(@ uses .pronours precisely, provides descriptive details about
actions/people/things/places/thoughts considered unfamiliar to the
reader, and with spasmodic accuracy in spelling;

(d) is arranged into a coherent paragraph, the individual sentences being
linked by language devices to do with time so as to form a fluid
narrative sequence.




Exit Level 3

Can compose a-narrative, recount or a piece of imaginative writing that:

(@

(b)

(©

(d)

Exit Level 4

combines 3 or more ideas or experiences beyond the writer's own
everyday, first-hand experience;

acknowledges at least one other point of view;
can connect personal views, personal experiences, the action and/or
characters to more general ideas, and with considerable accuracy in

spelling;

sequences 2 paragraphs coherently and displays control of narrative
chronology (past, present or future) and topic focus.

Can compose a narrative, recount or a piece of creative/imaginative/expressive

writing that:

(a)

(b)

(©

GV

ranges over a wide sweep of topics, beliefs, issues and experiences,
either personal or imaginative;

incorporates a range of values and perspectives, not all supportive of
the writer's own view; -

uses literary devices and evocative descriptions of character and
atmosphere to locate people and events in time and space, i convey
feelings and to infer attitudes, and with a high degree of accuracy in
spelling;

shapes a variety of paragraph structures, sentence structures,
descriptive devices, voices, thythms and tenses to dernonstrate a

. moral or point, the structure often consisting of some variation on

setting/situation, problem, dimax, resolution.
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WRITING COMPETENCE: Li for Practi

Entry Level 1: degrees of competence in forming letters, other print symbols
and isolated words, and in talking about print, the necessary

- pre-conditions for composing a piece of writing.
Beginning :

Can copy numbers, letters and simple familiar words

Can copy own name and address

Can reproduce most of the alphabet

Developing

Car: reproduce own personal details accurately (eg. name, address, age)

Can spell a few familiar phonetically regular words accurately

Can reproduce a limited number of familiar words independently

Can reproduce the most common punctuation devices

Can use a basic vocabulary of print (eg. letter, word, sentence)

Exit Level 1
Can compose a simple practical text that:

(@)  describes familiar procedures in everyday terms;
(b) may move between "I" and "you";

(©) refers to the process/ingredients/steps in general terms, and with
uneven accuracy in spelling;

(d) is usually one or two short sentences.

Exit Level 2
Can compose a practical text that:

(a) models a familiar type;

(b)  describes process clearly, e.g. by beginning each sentence connected
with the sequence of events with a verb;

()  provides specific factual description (eg. shape, size, colour, amount,
etc) about the ingredients, utensils and/or procedures, with
spasmodic accuracy in spelling;

(d) creates an orderly sequence through the use of headings, lists and -
linking words to do with time (eg. first, then ...).
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Exit Level 3
Can compose two descriptions for the one procedure that:

(@) demonstrate the variaions in layout and language features possible
within the procedural type;

(b) display a variety of tones from formal to informal;

()  provide quite detailed factual descriptions of both the materials and

the process, with special attention to details of position and sequence,
and with considerable accuracy in spelling;

(d) sequence logically and chronologically by clearly separating goals,
materials (if relevant) and steps.

Exit Level 4

Can compose a detailed procedural description for either everyday and technical
purposes that:

(@) displays knowledge of the specialist technical language and layout
features of different instructional text types;

(b) may include a commentary (eg. usefulness, danger), as well as clear
precise instructions; :

(o) provides a very detailed outline of how, where, with what and when,
without ambiguity, and with a high degree of accuracy in spelling;

(d) sequences logically by subdividing each stage into headings, sub-

headings and numbers, and reinforces clarity with well-chosen, well-
placed diagrams.
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WRITING COMPETENCE: Literacy for Knowledge

Entry Level 1: degrees of competence in forming letters, other print symbols
and isolated words, and in talking about print, the necessary
pre-conditions for composing a piece of writing.

Beginning

Can copy numbers, letters and simple familiar words

Can copy own name and address

Can reproduce most of the alphabet

Developing

Can reproduce own personal details accurately (eg. name, address, age)
Can spell a few familiar phonetically regular words accurately

Can reproduce a limited number of familiar words independently

Can reproduce the most common punctuation devices

Can use a basic vocabulary of print (eg. letter, word, sentence)

Exit Level 1
Can compose a factual statement that:

(a)  presents one or two items of familiar information in everyday
commonplace language;

(b)  uses the third person to convey a tone of formality but may include a
personal opinion in the first person;

(¢)  relies mostlv on simple sentences in the- present tense to convey
objective information about features or happenings, and with uneven
accuracy in spelling;

(d) s likelv to be 1 - 2 descriptive or explanatory sentences.

Exit Level 2
Can compose a short report that:

(a)  organises a number of well-spaced items of factual information or
explanation on one topic, using some technical language;

(b)  presents information in the neutral tone of a researcher/reporter;

() relies mainly on active verbs to explain "how" or "why", to describe
processes, events and procedures, and with spac.. odic accuracy in
spelling;

(d)  starts with an initial general statement which is then followed by

description or explanation, in which the information is ordered by
cause-and-effect or classification connections.
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Exit Level 3
Can compose an informative or explanatory report that: -

(a) classifies different parts or topics of a knowledge area in relation to
each other;

(b) creates a formal tone by using and defining abstract and technical
terms appropriate to the discipline or subject;

(c0 shows early signs of condensing ideas, processes, descriptions
and/or explanations into abstract nouns, with a considerable
accuracy in spelling;

(d) sequences facts/explanations into an orderly system or a fluid

sequence of topic paragraphs, often marked by an introductory topic
sentence.

Exit Level 4
Can compose an informative, explanatory or academic report that:

(a) organises a range of concepts and facts within a specialist field of
knowledge;

(b)  presents the range of definitions or view points "objectively";

© features dense sentences containing a number of abstract concepts,
and with a high degree of accuracy in spelling;

(d) organises paragraphs into a coherent system or account by using

linking devices that show conceptual connections and/or causal
relationships.
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WRITING COMPETENCE: Literacy for Public Debate

Entry Level 1: degrees of competence in forming letters, other print symbois
and isolated words, and in talking about print, the necessary
pre-conditions for composing a piecé of writing.

Beginning

Can copy numbers, letters and simple familiar words

Can copy own name and address

Can reproduce most of the alphabet

Developing

Can reproduce own personal details accurately (eg. name, address, age)
Can spell a few familiar phonetically regular words accurately

Can reproduce a limited number of familiar words independently

Can reproduce the most common punctuation devices

Can use a basic vocabulary of print (eg. letter, word, sentence)

Exit Level 1
Can compose a statement of opinion that:

(@) expresses a personal point of view on a familiar matter;
(b) is expressed unconditionally;

() is expressed as a simple sentence, and with uneven accuracy in
spelling.

(d) is a statement, not proof, of an opinion;

Exit Level 2
Can compose a simple argument that:

(@)  offers evidence for a point of view on the basis of personal and
popular knowledge;

(b)  appeals to the emotions through exclamations and emotive words;
(&)  links two pieces of information logically through the use of simple
cause-and-effect conjunctions (eg. "because”), and with spasmodic

accuracy in spelling;

(d) organises the paragraph into a main point followed by reason.
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Exit Level 3
Can compose an argumentative piece of writing that:

(@) engages with a personally relevant social or public issue;

(b) admits there are "pros” and “cons", and avoids sweeping one-sided
emotive generalisations and expresses tentativeness;

()  proves its point through linking ideas and information logically, and
with considerable accuracy in spelling;

(d)  sequences a piece into statement of issue, presentation of at least two
reasons and summing up.

Exit Level 4
Can compose a reasoned argumentative text that:

(a) deals with abstract social concepts, issues or values of public concern;

(b) gives an analytical presentation of alternative evidence as well as the
writer's own qualified position;

(© links the main ideas, with evidence, references and quotes, into a
persuasive logical whole through the use of connective devices
associated with reasoning, and with a high degree of accuracy in

~ spelling; '

(d moves from introduction, to presentation of several forms of
evidence and/or points of view, to a summarising conclusion.
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Appendix Five

ORGANISATION OF THE READING COMPETENCE STATEMENTS




ORGANISATION OF THE READING COMPETENCE STATEMENTS

Introduction

Each of the sixteen Reading competence statements describes the competence
displayed at the "exit" end of each of the four levels for each of the four literacies.
This then means that the "exit" level of one becomes a guide for the "entry" level for
the one to follow. For level one, the entry points chosen are beginning and
developing competence in recognising print symbols and in pronundiatior., the
necessary pre-conditions for making meaning of any text, no matter how basic. Exit
level one is defined as making meaning of one sentence, however simple or brief.

The format s an extension of that designed for the Writing competence statements.
Given the volume of variables in the reading process, and the complexity of their
inter-action, the format is an attempt to catch this multi-faceted dynamism. The
format chosen is two-layered, and looks like this:

Exit Level (.)
Can demonstrate that meaning has been made from a ( ... NAME OF TEXT TYPE,
e.g. narrative, procedural, factual, argumentative ... ) that

(a) ... (something about the SUBJECT MATTER) ... Characteristics
(b) ... (something about the TONE) ... of the text,
(c) ... (something about the GRAPHIC FEATURES) ... showing the four

(d) ... (something about the LANGUAGE FEATURES) ... common strands
(e) ... (something about SHAPE/LENGTH) ... :
by being able to

(f) ... (something about COMPREHENSION) ... What the reader
(8) ... (something about APPLICATION) ... does with the text,
(h) ... (something about CRITIQUE) ... showing the three

commen threads

For example, the level 2 reading competence statement for “Literac; for Self-
Expression” reads as follows:

Exit Level 2 -

Can demonstrate that meaning has been made from a narrative or literary text
(NAME OF TEXT TYPE) that:
: (@)  presents mostly familiar characters, setting or events in mostly everyday
language (SUBJECT MATTER);
(b)  has more than one clearly indicated voice or perspective (TONE);
(c)  may contain related illustrations (GRAPHICS);
(d)  uses a variety of sentences linked by conjunctions to do with time to
create a simple chronological sequence (LANGUAGE FEATURES);
(e)  has the structure of a story about a paragraph long (SHAPE/LENGTH).
by being able to
(f/g) identify the main point and general flow of the story or piece;
(f/g) locate key descriptive details;

(f/g) link it to prior personal knowledge or experiences, with similar stories
or literary texts. :

(h)  express an opinion on particular characters or the story as a whole;
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In this literacy model, the main object of reading is taken to be that of making
meaning from a text. The variables involved in reading are therefore considered to
be the nature of the text itself and the range and nature of the resources the reader
brings to that text. Many of these resources are deployed invisibly or silently: it is
only when considering what is done with or said about the invisible processes that
reading competence is made manifest. The strands, then, have been designed to
incorporate the dynamic relationship between (a) the complexity of a text, on the one
hand, and, on the other (b) the range of resources the reader brings and the various
ways in which the reader demonstrates meaning-making.

It is important to acknowledge at this point the influence of Luke and Freebody’s
thinking on the choice and arrangement of these strands. There has been a
conscientious attempt to take account of their position that a "successful reader in our

society neeas to develop and sustain the resources to adopt four reiated roles, -
as code-breaker,

text participant,
text user and
text analyst".
The strands synthesise these roles.

Strands in the Reading Competence Statements.

Strands (a) - (e), descriptions of the independent threads that go to make texts, are

similar to those presented in the section on the Writing Strands, with the addition of
an extra one to do with graphics: '

strand (a) refers to the subject matter;

strand (b) refers to the tone of the text;

strand (c) refers to the graphic features (where relevant);

strand (d) to the move from the linguistic characteristics associated with
speech to those associated with writing; and

strand (e) refers to the overall genre structure or organisational patterns in the
text.

The subsequent strands, strands (f) - (h) are descriptions of the inter-related
manifestations of how reading competence is demonstrated, of what a competent
reader does with tiie text. These have been categorised into strands to do with the

degree of understanding displayed, effectiveness in using the text, and the extent of
critical analysis undertaken:

strand (f) refers to the comprehension continuum;
strand (g) refers to the application continuum; and
strand (h) refers to the critique continuum.

Because they intertwine so much, they are often teamed together in the competence
statements. Descriptions of these strands now follow.
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'\ . STRAND
Entry Level 1
Comprehend literal idea
Identify main idea\_
Recognise different basic text structures
Recall some prior knowledge of the subject/topic

COMPREHENSION

Exit Level 4 \

Comprehend inferential meaning

Identify key ideas and supporting details

Detect the significance of the relationship between
organised patterns in texts (structure) and the ideas and
was of knowing and thinking they express

Review and re-arrange knowledge of the subject/topic

R

STRAND (g)
Entry Level 1 &

Carry out a simply described task required by the text
or an external agent (e.g. teacher)

APPLICATION

Exit Level 4
Carry out a complex or inadequately described task,
required by the text or an external agent (e.g. teacher)

Y

STRAND (h)

Entry Level 1 &

Recognise clearly expressed fact and opinion
Express a simple opinion on the topic, subject matter or

general presentation AN
CRITIQUE
Exit Level 4 N

Differentiate between data and veiled interpretation
Identify and evaluate the ideas and values implied in and
by the text, including the writer’s standpoint

y

.




Appendix Six

READING COMPETENCE
16 statements
4 exit levels x 4 literacy domains




READING COMPETENCE: Li for Self-Expression

Entry Level 1: competence in recognising print symbols, in pronunciation and
in talking about print, the necessary pre-conditions for making
meaning of a written text.

Beginning
~Can recognise and name the letters of the alphabet, irrespective of the script
Can differentiate between letters, words and numbers
Can match similar shapes in print
Can recognise words with special significance such as own name, family
names
Developing
Can recognise high interest words out of context -
Can recognise common familiar brand names
Can find o familiar word in a sentence
Can try simple sounding out to guess at unfamiliar words
Can recognise a small variety of word patterns

Can recognise, and knows the purpose of, the most common punctuation
devices

Can express an opinion on the appeal or appearance of reading materials

Exit Level 1 :
Can demonstrate that meaning has been made from a narrative or literary text that:
(@)  presents recognisable people, setting or events in everyday words;
(b) is chatty in tone;
()  may rely on well-placed, complementary illustrations;
(d)  uses simple sentence structures;
(e)  has a simple story shape from one to three sentences long

by being able to

(f/g) demonstrate word attack skills other than simple phonic ones;

(f/g) express graphically or verbally what the story or piece is generally
about;

(f/g) identify particular minimal details about the characters, events or
setting;

(f/g) recall prior knowledge on the subject;

(h)  express a general opinion on the presentation or the subject matter.

Exit Level 2

Can demonstrate that meaning has been made from a narrative or literary text that:

(@)  presents mostly familiar characters, setting or events in mostly everyday
language;

(b)  has more than one clearly indicated voice or perspective;

()  may contain related illustrations;

(d) uses a variety of sentences linked by conjunctions to do with time to
create a simple chronological sequence;

(e) has the structure of a story about a paragraph long
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by beng able to

(f/g) identify the main pomt and general flow of the story or piece;

(f/g) locate key descriptive details;

(f/g) link it to prior personal knowledge or experiences, with similar stories
or literary texts;

(h)  express an opinion on particular characters or the story as a whole.

Exit Level 3
Can demonstrate that meaning has been made from a narrative or literary text that:
(@) introduces ideas or people or settings from unfamiliar times or places,
with some unkncwn vocabulary;
(b)  includes changes in voice or tone that are not always clearly signalled;
(0  may contain illustrations that add to, rather than, illustrate the text;
(d) is constructed by a variety of sentence structures and tenses, not
necessarily presenting a strictly chronological order;

()  has the structure of a familiar recount or literary type, at least a page
long

by being able to e

(f/g) identify and describe the main stages in the piece;

(f/g) locate and explain the meaning of key words and phrases;

(f/g) determine the purpose and message of this narrative or literary piece;
(f/g) find examples of the techniques used to achieve this end;

(h)  contrast with known comparable texts.

Exit Level 4
Can demonstrate that meaning has been made from a narrative or literary text that:
(@)  introduces a wide range of not necessarily familiar concepts, characters,
places, events and/or ideas in very precise detailed or abstract
language;
(b)  has some formality and diversity of tone, and with some meanings
implied;
() may feature no illustrations, or use ambiguous ones;
(d) sequences the chronology through complex sentence structures,

sometimes relying on literary devices to evoke atmosphere or feelings,
or abstractions to make moral points;

(e) is a variation on a familiar literary shape or a complex version of that
type, usually over one page long

by being able to

(f/g) empathise with and describe the feelings, beliefs and sensations
evolved;

(f/g) summarise the structure and flow of the story or piece;
(f/g) recognise and identify the most significant information, including
inferred ideas, by pointing to evidence in the text;

(f/g) review own prior knowledge or thoughts about the genre or subject
matter;

(h)  identify and examine the fundamental point of view shaping the text;

(h)  form and justify a personal opinion on the format chosen and the
ideas/ values expressed.
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READING COMPETENCE: Literacy for Practical Purposes

Entry Level 1: competence in recognising print symbols, in pronunciation and
in talking about print, the necessary pre-conditions for making
meaning of a written text.

Beginning

Can recognise and name the letters of the alphabet, irrespactive of the script
Can differentiate between letters, words and numbers

Can match similar shapes in print

Can recognise words with special significance such as own name, family
names

Developing

Can recognise high interest words out of context

Can recognise common familiar brand names

Can find a familiar word in a sentence

Can try simple sounding out to guess at unfamiliar words

Can recognise a small variety of word patterns

Can recognise, and knows the purpose of, the most common punctuation
devices

Can express an opinion on the appeal or appearance of reading materials

Exit Level 1
Can demonstrate meaning has been made from a practical text that:
(@)  describes familiar procedures in everyday words;
(b) emphasises the separate steps in the process in a relatively informal
tone; .
(¢)  may include one or two clearly drawn, suitably-placed, diagrams;
(d)  uses single words or 1 - 3 short simple sentences
(e)  is arudimentary set of instructions or procedures

by being able to

(f/g) know the purpose of the text from the layout and graphics;

(f/g) recognise each word; _

(f/g) recall prior knowledge of the subject;

(g/h) carry out the task described, or know if more information is needed;
(h)  express a general opinion on the presentation or the subject matter.




Exit Level 2
Can demonstrate that meaning has been made from a practlcal text that:
(@) describes familiar procedures, ir mostly everyday words;
(b)  addresses the reader with some formality;
(¢  may include a number of graphic features;
(d)  uses more than one sentence type, such as one word lists and simple
sentences in the imperative;
(¢) is a familiar, instructional type, perhaps with heading and sub-

headings, about one paragraph in length
by being able to

(f/g) know the purposes of the text from the layout, headings and graphics:

(f/g) know how to comprehend the few unknown words;

(f/g) scan for particular details;

(f/g) link it to prior knowledge on the matter;

(g/h) carry out the task described, or know what information, if more, is
needed;

(h)  distinguish between the description of the technique or task and any
other messages conveyed by the text.

Exit Level 3
Can demonstrate meaning has been made from a practical text that:
(@)  describes unfamiliar procedures in a vocabulary that contains some
technical terms;
(b)  is not necessarily a straight-forward sequence of commands, perhaps

containing information or interpretations that distract from the task or
process;

(¢)  may include complex graphic material;
(d) contains sentences that emphasise detail, position and sequence;

(e)  is organised into at least 3 different textual chunks. up to haif a page
long overall

by being able to

(f/g) state the purpose of the text from the layout, headmg graphics and
skimming the whole text;

(f/g) comprehend new technical words and explain the meaning of kev
words and phrases;

(g)  carry out the task or process described;

(h)  assess the effectiveness of the text as an instruction-giver;

(h)  recognise that it conveys a particular point of view.




Exit Level 4

Can demonstrate meaning has been made from a prachcal text that:

(a
(b)
@

d
(e)

contains some unfamiliar ideas, specialist knowledge and technical
language;

embodies a range of tones, possibly including related topical -
information and/or a commentary as well s the instructions;

may include ill-placed and/or highly complex diagrams;

uses a range of sentence structures;

is a complex example of its type, both in layout and in detail, or one
with numerous distractions, up to at least one page in length

by being able to

(f/g)
/g
®
(h)
(h)
(h)

(h)

state the primary purpose of the text from layout, headings, graphics
and skimming the whole text;

pick out the key stages in the sequence and identify the other most
significant parts of the text;

follow the instructions and/or carry out the task described accurately
and completely;

- differentiate between instruction and interpretation;

identify any shortcomings or misleading information in the text;
identify and critique the pomt of view stated, implied or inferred by the
text;

review own prior knowledge and techniques related to this matter and
genre.




READING COMPETENCE: Li for Knowledge

Entry Level 1: competence in recognising print symbols, in pronunciation and
in talking about print, the necessary pre-conditions for making
meaning of a written text.

Beginning

Can recognise and name the letters of the alphabet, irrespective of the script
Can differentiate between letters, words and numbers

Can match similar shapes in print

Can recognise words w1th special significance such as own name, family
names

Developing

Can recognise high interest words out of context

Can recognise common familiar brand names

Can find a familiar word in a sentence

Can try simple sounding out to guess at unfamiliar words

Can recognise a small variety of word patterns

Can recognise, and knows the purpose of, the most common punctuation
devices

Can express an opinion on the appeal or appearance of reading materials

Exit Level 1
Can demonstrate meaning has been made from a reference or informative text that:
(a)  deals with a familiar topic in everyday language;
(b) is relatively informal in tone;
(¢  contains simple graphic aids or illustrations;
(d) is composed of simple sentences;

(e)  is an objectively presented simple introduction to the topic from one to
three sentences long

by being able to

(f/g) get the main point;

(f/g) locate one-word specific information;

(f/g) recall prior knowledge on the topic;

(h)  express a general opinion on the presentation or the subject matter.




Exit Level 2
Can demonstrate meaning has been made from a reference or informative text that:
(a)  deals mostly with a familiar topic in mostly everyday language;
(b) is completely in the formal tone of the third person;
()  contains different types of images;
(d  describes relationships between events, pkenomena or ideas
sequentially; ’
(e) is an information text that is organised around "objective” description,
classification or explanation at least one paragraph long:

by being able to -

(f/g) recognise its particular shape and sequence;

(f/g) point to the key sentences, often open and closing ones, that summarise
the main point(s);

(f/g) distinguish between generalisations and specific features or examples;

(f/g) link it to prior knowledge on the subject;

(h)  detect any overtly expressed opinion(s).

Exit Level 3
Can demonstrate meaning has been made from a reference or informative text that:

(@)  contains abstractions and specialist knowledge and terms (including
abbreviations);

(b)  is distant and imperscnal in tone;

()  may rely on technical drawings or concept maps to convey some of the
information;

(d) uses language patterns that define, describe, explain, categorise, or
classify; :

()  may be organised in a variety of formats, from dictionaries to reports
to subject-specific text books, up to at least one page lcag

by being able to

(f/g) state the main points or ideas presented;

(f/g) point to the language devices that link the ideas in the text;

(f/g) explain the meaning of key words and phrases;

(f/g) spot missing, misleading or questionable information, evidence,
sequence or examples;

(h)  describe the world view conveyed explicitly or implicitly in the text;

(h)  describe the relationship between the knowledge presented in the text
and prior knowledge.




Exit Level 4
Can dem:onsirate meaning has beer: made from a reference or informative text that:
(@) contains detailed descriptions and some unfamiliar informaticn in
speaahsed language;
(b)  is written as if a neutral presentation;
()  may involve bibliographies, footnotes, glossary, technical maps, charts
or graphic representations;
(@) is constructed from complex sentence and paragraph structures,
featuring abstract nouns, densely packed with meaning
(e) is a very dense abbreviated entry, a report or subject-specific text, at

least one page in length, that carries its explanation over several
paragraphs

by being able to

(f/g) identify the main ideas, the subordinate ideas and the examples given;
(f/g) identify and describe the nature of the conceptual relationship within

the text, i.e. whether cause-and-effect; problem-solution ora system of
classification;

(g) extract information relevant to a given research task;

(g)  use any features such as bibliographies or footnotes for trackvng down
extra information;

(h)  differentiate between data and interpretation;
(h)  analyse the conclusions reached;

(h)  review and re-arrange prior knowledge of the subject and genre.
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READING COMPETENCE: Literacy for Public Debate

Enfry Level %: competence in recognising print symbols, in pronunciation and
in talking about print, the necessary pre-conditions for making
meaning of a written text. :

Beginning

Can recognise and name the letters of the alphabet, irrespective of the script
Can differentiate between letters, words and numbers

Can match similar shapes in print

Can recognise words with special significance such as own name, family
names

Developing

Can recognise high interest words out of context

Can recognise common familiar brand names

Can find a familiar word in a sentence :

Can try simple sounding out to guess at unfamiliar words

Can recognise a small variety of word patterns

Can recognise, and knows the purpose of, the most common punctuation
devices ‘

Can express an opinion on the appeal or appearance of reading materials

Exit Level 1
Can demonstrate that meaning has been made from a persuasive text that:
(a)  is concerned with a familiar topic and presented in strong everyday
language;
(b) is conversational and straight-forward in tone;
()  that may include a supportive or blatant image that confirms the
language;
(d)  consists of single words or simple sentences structured to persuade;
(e)  is an expression of opinion, from one to three sentences long

by being able to

(f/g) state the point of view presented;

(f/g) point to any reasons given to justify this;

(f/g) recall any prior knowledge of the subject matter;

(h)  express an opinion on the strength or weakness of the position put,
providing one simple valid reason for this assessment;

(h)  give own general viewpoint on the matter.

Exit Level 2

Can demonstrate that meaning has been made from a persuasive text that:
(@)  features a familiar social or personali topic in mostly familiar language;
(b)  has a touch of formality and fervour about it;
() may include images that add new information;

(d  hinges on the words and phrases that link the ideas, and the power of
the evidence;

(e)  is structured to provide both viewpoint and evidence, at least a
paragraph long
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by being able to

(f/g) recognise that the text is shaped to persuade;

(f/g) distinguish between the idea proposed and the evidence offered:
(f/g) link it to prior knowledge of the subject matter:

(h)  find examples of any persuasive devices used, and for what effect;
(h) rate it as a persuasive piece, giving reasons why.

Exit Level 3
Can demonstrate that meaning has been made from a persuasive text that:
(a) features abstract concepts and principles;
(b) conveys a tone of indisputable reasonableness;
(¢)  may include images with mixed messages;
(d) uses language to make logical connections and inferences;

(¢)  may be a discussion of "pros” and "cons", or an argument for one point
of view, up to three paragraphs long

by being able to

(f/g) describe the stages in the development of the argument;
(f/g) identify the key ideas and supporting evidence or examples;
(f/g) assess the appropriacy and/or relevance of the evidence;
(f/g) explain the meaning of key words and phrases;

(h)  highlight the strengths and weaknesses in the text;

(h) make a comparison between the stance conveyed by the text and the
reader’s own position.

Exit Level 4
Can demonstrate that meaning has been made from a persuasive text that:
(@)  introduces both familiar and unfamiliar concepts, ideas and language
(b)  is seriously formal or ambiguous in tone;
(¢  may include images that emanate subtle or subliminal messages;
(d) consists of complex sentence and paragraph structures in which the
ideas, and evidence presented, are both explicit and implicit;
(e)  is a highly structured piece of argument, up to at least one page long,
or of a particularly intense density that may be quite short

by being able to

(f/g) state the fundamental purpose of the piece;

(f/g) describe the nature, structure and flow of the argument put forward;

(h) name, list and evaluate the reasons and evidence given, whether
relevant/ irrelevant, logical/illogical, valid/invalid, true/untrue;

(h)  assess the overall effectiveness of the text, giving reasons;

(h)  describe the underlying values system implicit in the text;

(h) describe how it relates to, and re-arranges own prior knowledge of, ana
position on, the subject matter and genre.
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Appendix Seven

A MODEL OF LITERACY COMPETENCE
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Appendix Eight
WRITING COMPETENCE: Each of the 4 literacy domains, levels 1-4

Literacy for Self Expression p.4S
Literacy for Practical Purposes p.50
Literacy for Knowledge p.51
Literacy for Public Debate p.52




WRITING COMPETENCE: Literacy for Self-Expression

Entry Level 1: degrees of competence in forming letters, other print symbols and isolated words,
and in talking about print, the necessary pre-conditions for composing a piece of
writing.

Beginning Can copy numbers, letters and simple familiar words

Can copy own name and address
Can reproduce most of the alphabet
Developing  Can reproduce own personal details accurately (eg. name, address, age)
Can spell a few familiar phonetically regular words accurately
Can reproduce a limited number of familiar words independently
Can reproduce the most common punctuation devices
Can use 2 basic vocabulary of print (eg. letter, word, sentence)

Exit Level 1
Can compose a recount that:
(a) presents a single familiar activity, idea or experience;
®) expresses a "here-and-now" personal perspective;
(© is arranged in simple chronological order, sometimes a long sentence with lots of “ands", and

with uneven accuracy in spelling;
(G is likely to be from 1-2 sentences.

Exit Level 2
Can compose a narrative, recount or piece of imaginative writing that:
(a) attempts to combine 2 - 4 personally familiar events, ideas or experiences;

) includes a broader personal view point than the personally immediate, referring to other
times and places;

© uses pronouns precisely, provides descriptive details about
actions/people/things/places/thoughts considered unfamiliar to the reader, and with
spasmodic accuracy in spelling;

(d) is arranged into a coherent paragraph, the individaal sentences being linked by language
devices to do with time so as to form a fluid narrative sequence.

Exit Level 3
Can compose a narrative, recount or piece of imaginative writing that:

(@) combines 3 or more ideas or experiences beyond the writer's own everyday, first-hand
experience;

(b) acknowledges at least one other point of view;

(c) can connect personal views, nersonal experiences, the action and/or characters to more

general ideas, and with consic.2rable accuracy in spelling;

(d) sequences 2 paragraphs coherently and displays control of narrative chronology (past,
present or future) and topic focus.
Exit Level 4
Can compose a narrative, recount or a piece of creative/imaginative/expressive writing that:
(a) ranges over a wide sweep of topics, beliefs, issues and experiences, either personal or
imaginative;
(b) incorporates a range of values and perspectives, not all supportive of the writer’s own view;
(© uses literary devices and evocative descriptions of character and atmosphere to locate people

and events in time and space, to convey feelings to and infer attitudes, and with a high
degree of accuracy in spellijig;

(G} shapes a variety of paragfaph structures, sentence structures, descriptive devices, voices,
rhythms and tenses to demonstrate a moral or point, the structure often consisting of some
variation on setting/situation, problem, climax, resolution.




WRITING COMPETENCE: Literacy for Practical Puiposes

Entry Level 1: degrees of competence in forming letters, other print symbols and isolated words,
' and in talking about print, the necessary pre-conditions for composing a piece of
writing.
Beginning Can copy numbers, letters and simple familiar words
Can copy own name and address
Can reproduce most of the alphabet
Developing  Can reproduce own personal details accurately (eg. name, addmss, age)
Can spell a few familiar phoneticaily regular words accurately -
Can reproduce a limited number of familiar words independently -
Can reproduce the most common punctuation devices'
Can use a basic vocabulary of print (eg. letter, word, sentence)

Exit Level 1

Can compose a simple practical text that:
(@) describes familiar procedures in everyday terms;
(b) may move between "I" and "you";

(¢} refers to the process/ingredients/steps in general terms, and with uneven accuracy in
spelling;
@) is usually one or two short sentences.

Exit Level 2
Can compose a practical text that:
(@ models a familiar type; '
(b) describes process clearly, e.g. by beginning each sentence connected with the sequence of
events with a verb;
(©) provides specific factual description (eg. shape, size,- colour, amount, etc.) about the
ingredients, utensils and/or procedures, with spasmodic accuracy in spelling;

@ creates an orderly sequence through the use of headmgs, lists and lmkmg words to do with
time (eg. first, then ...).

Exit Level 3
Can compose two descriptions for the one procedure that:
(a) demonstrates the variations in layout and language features possible within the procedural
type; ~
(b) display a variety of tones from formal to informal;
© provide quite detailed factual descriptions of both the materials, and the process, with special
attention to details of position and sequence, and with considerable accuracy in spelling;
d) sequence logically and chronologically by clearly separating goals, materials (if relevant) and
steps.

Exit Level 4
Can compose a detailed procedural description for both everyday and technical purposes that:
(@) displays knowledge of the specialist technical language and layout features of different
instructional text types;
(b) may include a commentary (eg. usefulness, danger), as well as clear precise instructions;
(©) provides a very detailed outline of how, where, with what and when, without ambiguity,
_and with a high degree of accuracy in spelling; -
@ sequences logically by subdividing each stage into headings, sub-headings and numbers, and
reinforces clarity with well-chosen, well-placed diagrams.




Entry Level 1:
Beginning

Developing

Exit Level 1
Can compose a

(@)

b

©

)
Exit Level 2
Can compose a

{(a)

(b)
(c)

(d)

Exit Level 3

WRITING COMPETENCE: Literacy for Knowledge

degrees of competence in forming letters, other prin* symbols and isolated words,
and in talking about print, the necessary pre-conditions for composing a piece of
writing,.

Can copy numbers, letters and simple familiar words

Can copy own name and address

Can reproduce most of the alphabet

Can reproduce own personal details accurately (eg. name, address, age)

Can spell a few familiar phonetically regular words accurately

Can reproduce a limited number of familiar words independently

Can reproduce the most common punctuation devices

Can use a basic vocabulary of print (eg. letter, word, sentence)

factual statement that:

presents one or two items of familiar information in everyday comnonplace language;
uses the third person to convey a tone of formality but may include a personal opinion in
the first person;

relies mostly on simple sentences in the present tense to convey objective information about
features or happenings, and with uneven accuracy in spelling;

is likely to be 1 - 2 descriptive or explanatory sentences.

short report that:

organises a number of well-spaced items of factual information or explanation on one topic,
using some technical language;

presents information in the neutral tone of a researcher/reporter;

relies mainly on active verbs to explain "how" or "why", to describe processes, events and
procedures, with spasmodic accuracy in spelling;

starts with an initial general statement which is then followed by description or explanation,
in which the information is ordered by cause-and-effect or classification connections.

Can compose an informative or explanatory report that:

(a)
(b)

(c)

(d)

Exit Level 4

classifies different parts or topics of a knowledge area in relaticn to each other;’

:reates a formal tone by using and defining abstract and technical terms appropriate to the
discipline or subject;

shows early signs of condensing ideas, processes, descriptions and/or explanations into
abstract nouns, and with a considerable accuracy of spelling;

sequences facts/explanations into an orderly system or a fluid sequence of topic paragraphs,
often marked by an introductory topic sentence.

Can compose an informative, explanatory or academic report that:

(a)
(b}
(c)

(d)

organises a range of concepts and facts within a specialist field of knowledge;
presants the range of definitions or view points "objectively”;

features dense sentences containing a number of abstract concepts, and with a high degree
of accuracy in spelling; ’

organises paragraphs into a coherent system or account by using linking devices that show
conceptual connections and/or causal relationships.
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WRITING COMPETENCE: Literacy for Public Debate

Entry Level 1: degrees of competence in forming letters, other print symbols and isolated words,
and in talking about print, the necessary pre-conditions for composing a piece of
writing,.

Beginning Can copy numbers, letters and simple familiar words

. Can copy own name and address
Can reproduce most of the alphabet
Developing  Can reproduce own personal details accurately (eg. name, address, age)
Can spell a few familiar phonetically regular words accurately
Can reproduce a limited number of familiar words independently
Can reproduce the most common punctuation devices
Can use a basic vocabulary of print (eg. letter, word, sentence)

Exit Level 1
Can compose a statement of opinion that:

(a) expresses a personal point of view on a familiar matter;

(b) is expressed unconditionally;

() is expressed as a simple sentence, and with uneven accuracy in spelling.
(d) is a statement, not proof, of an opinion;

Exit Level 2
Can compose a simple argument that:

(a) offers evidence for a point of view on the basis of personal and popular knowledge;
() appeals to the emotions through exclamations and emotive words;
(© links two pieces of information logically through the use of simple cause-and-effect

conjunctions (eg. "because"), and with spagmodic accuracy in spelling;
(d) organises the paragraph into a main point followed by reason.

Exit Level 3
Can compose an argumentative piece of writing that:
(@) engages with a personally relevant social or public issue;
b admits there are “pros" and "cons", and avoids sweeping one-sided emotive generalisations
and expresses tentativeness;

() proves its point through linking ideas and information logically, and with considerable
accuracy in spelling;

(d) sequences a piece into statement of issue, presentation of at least two reasons and summing
up.
Exit Level 4
Car compose a reasoned argumentative text that:
(@) deals with abstract social concepts, issues or values of public concern;
b gives an analytical presentation of alternative evidence as well as the writer's own qualified
position;
(© links the main ideas, with evidence, references and quotes, into a persuasive logical whole

through the use of connective devices associated with reasoning, and with a high degree of
accuracy in spelling; .

G} moves from introduction, to presentation of several forms of evidence and /or points of vie-y,
to a summarising conclusion.




Appendix Nine
WRITING COMPETENCE: Comprehensive literacy at each level

Level 1 p.54
Level 2 p.55
Level 3 p.56
Level § p.57




WRITING COMPETENCE : Level 1

——__——'—

Entry Level 1: degrees of competence in forming letters, other print symbols and isolated words,
. and in talking about print, the necessary pre-conditions for composing a piece of
writing.
Beginning Can copy numbers, letters and simple familiar words
Can copy own nare and address

. Can reproduce most of the alphabet
Developing  Can reproduce own personal details accurately (eg. name, address, age)
Can spell a few familiar phonetically regular words accurately
Can reproduce a limited number of familiar words independently
Car reproduce the most common purnctuation devices
Can use a basic vocabulary of print (eg. letter, word, sentence)

Literacy for Self-Expression

Exit Level 1
Can compose a recount that: )
@) presents a single familiar activity, idea or experience;
(b) expresses a "here-and-now" personal perspective; . ) }
() is arranged in simple chronological order, sometimes a long sentence with lots of "ands”, and
with uneven accuracy in spelling;
(@ is likely to be from 1-2 sentences.

Literacy for Practical Purposes

Exit Level 1
Can compose a simple practical text that:
(@ describes familiar procedures in everyday terms;

) may move between "T" and "you’; . )
(9 refers to the process/ingredients/steps in general terms, and with uneven accuracy m
spelling;
(d is usually one or two short sentences.
Exit Level 1 Literacy for Knowledge
Can compose a factual statement that:
(@) presents one or two items of familiar information in everyday commonplace language;
(b) uses the third person to convey a tone of formality but may include a personal opinion in
the first person;
(©) relies mostly on simple sentences in the present terse to convey objective information about

features or happenings, and with uneven accuracy in spelling;
(d) is likely to be 1 - 2 descriptive or explanatory sentences.

Literacy for Public Deba_g;

Exit Level 1

Can compose a statement of opinion that:

(@  expresses a personal point of view on a familiar matter;

®) is expressed unconditionally; . '
() hexpmedasasimplesmm,andwid\umvmaccuncymspenmg.
(d) is a statement, not proof, of an opinior; -




WRITING COMPETENCE : Level 2

Literacy for Self-Expression

Exit Level 2
Can compose a narrative, recount or piece of imaginative writing that:
(@) attempts to combine 2 - 4 personally familiar events, ideas or experiences;
®) includes a broader personal view point than the personally immediate, referring to other

times and places;

(© uses, pronouns precisely, provides descriptive details about
actions/people/things/places/thoughts considered unfamiliar to the reader, and with
spasmodic accuracy in spelling;

(d) is arranged into a coherent paragraph, the individual sentences being linked by language
devices to do with time so as to form a fluid narrative sequence.

Literacy for Practical Purposes

Exit Level 2
Can compose a practical text that:
(a) models a familiar type;

(b) describes process clearly, e.g. by beginning each sentence connected with the sequence of
e events with a verb;

(© provides specific factual description (eg. shape, size, colour, amount, etc.) about the
ingredients, utensils and/or procedures, with spasmodic accuracy in spelling;

@ creates an orderly sequence through the use of headings, lists and linking words to do with
time (eg. first, then ...).

Literacy for Knowledge
Exit Level 2
Can compose a short report that:
(@) organises a number of well-spaced items of factual info-mration or explanation on one topic,
: using some technical language;
M) presents information in the neutral tone of a researcher/reporter;
(c) relies mainly on active verbs to explain "how" or "why", to describe processes, events and
procedures, with spasmodic accuracy in spelling;
(d) starts with an initial general statement which is then followed by description or explanation,
in which the information is ordered by cause-and-effect or classification connections.
Literacy for Public Debate
Exit Levet 2

Can compose a simple argument that: X
(@) offers evidence for a point of view on the basis of personal and popular knowledge;
®) appeals to the emotions through exclamations and emotive words;
(©) links two pieces of information logically through the use of simple cause-and-effect
conjunctions (eg. "because”), and with spasmodic accuracy in spelling;
(d) organises the paragraph into a main point followed by reason.




WRITING COMPETENCE : Level 3

Literacy for Self-Expression
Exit Level 3

Can compose a narrative, recount or piece of imaginative writing that:

(@ combines 3 or more ideas or experiences beyond the writer's own everyday, first-hand
experience;

(b) acknowledges at least one other point of view;

() can connect personal views, personal experiences, the action and/or characters to more
general ideas, and with considerable accuracy in spelling;
d sequences 2 paragraphs coherently and displays control of narrative chronology (past,
present or future) and topic focus.
Literacy for Practical Purposes

Sxit Level 3
Can compose two descriptions for the one procedure that:
(@ demonstrates the variations in layout and language features possible within the procedural
type;
) display a variety of tones from formal to informal;
(©) provide quite detailed factual descriptions of both the materials, and the process, with special
attention to details of position and sequence, and with considerable accuracy in spelling;

(@ sequence logically and chronologically by clearly separating goals, materials (if relevant) and
steps.
[ 4
Literacy for Knowled
Exit Level 3 2 B
Can compose an informative or explanatory report that:
(a) classifies different parts or topics of a knowledge area in relation to each other;

(b) creates a formal tone by using and defining abstract and technical terms appropriate to the
discipline or subject;

© shows early signs of condensing ideas, processes, descriptions and/or explanations iz«o
abstract nouns, and with a considerable accuracy of spelling;
(d) sequences facts/explanations into an orderly system or a fluid sequence of topic paragraphs,
often marked by an introductory topic sentence.
Literacy for Public Debate
Exit Level 3

Can compose an argumentative piece of writing that: .

(f)0 engages with a personally relevant social or public issue; . o

() admits there are "pros” and "cons", and avoids sweeping one-sided emotive generalisations
and expresses tentativeness; . '

© prov:pits point through linking ideas and information logically, and with considerable
accuracy in spelli _

@ sequences a?ieecen'gto statement of issue, presentation of at least two reasons and surmming
up.




WRITING COMPETENCE : Level 4

Literacy for Self-Expression

Exit Level 4
Can compose a narrative, recount or a piece of creative/ imaginative/expressive }Nriting t?\at:
(a) ranges over a wide sweep of topics, beliefs, issues and experiences, either personal or
imaginative; ' . .
(b) incorporates a range of values and perspectives, not all supportive of the writer’s own view;
(9] uses literary devices and evocative descriptions of character and atmosphere tn locate people

and events in time and space, to convey feelings to and infer attitudes, and with a higb
degree of accuracy in spelling; o . .

i) shapes a variety of paragraph structures, sentence structures, descriptive de.zw.ces, voices,
rhythms and tenses to demonstrate a moral or point, the structure often consisting of some
variation on setting/situation, problem, climax, resolution.

Literacy for Practical Purposes
Exit Level 4

Can compose a detailed procedural description for both everyday and technical purposes that:

(a) displays knowledge of the specialist technical language and layout features of different
instructional text types;

(b) may include a commentary (eg. usefulness, danger), as well as clear precise instructions;

tc) provides a very detailed outline of how, where, with what and when, without ambiguity,
and with a high degree of accuracy in spelling;

(d)

sequences logically by subdividing each stage into headings, sub-headings and numbers, and
reinforces clarity with well-chosen, well-placed diagrams.

Literacy for Knowledge

Exit Leve! 4 o )
Can compose an informative, explanatory or academic report that:

(a) organises a range of concepts and facts within a specialist field of knowledge;

(b) presents the range of definitions or view points "objectively";

(c) features dense sentences containing a number of abstract concepts, and with a high degree
of accuracy in spelling; .

(d) organises paragraphs into a coherent system or account by using linking devices that show

conceptual connections and/or causal relationships.

Literacy for Public Debate
Exit Level 4

Can compose a reasoned argumentative text that:

(a) deals with abstract social concepts, issues or values of public concern;

(b) gives an analytical presentation of alternative evidence as well as the writer's own qualified
position;

(c) links the main ideas, with evidence, references and quotes, into a persuasive logical whole
through the use of connective devices associated with reasoning, and with a high degree of
accuracy in spelling;

(d moves from introduction, to presentation of several forms of evidence and /or points of view,
to a summarising conclusion.




Appendix Ten

READING COMPETENCE: Each of the 4 literacy domains, levels 14

Literacy for Self Expression p.59
. Literacy for Practical Purposes p.61
Literacy for Knowledge p.63
Literacy for Public Debate p.65




READING s for

Entry Level 1: compehawehmogxﬁingpintsynboh,hpmnundaﬁmammwhngaboutpim,ﬂw
_ necessary pre-conditions for making meaning of a written text.
Beginning: Can recognise and name the letters of the alphabet, irrespective of the script
Can differentiate between letters, words and numbers
Can match similar shapes in print
Can recognise words with special significance such as own name, family names
Developing:  Can recognise high interest words out of context
Can recognise common familiar brand names
Can find a familiar word in a sentence
Can try simple sounding out to guess at unfamiliar words
Can recognise a small variety of word patterns
Can recognise, and knows the purpose of, the most common punctuation devices

Can express an opinion on the appeal or appearance of reading materials
Exit Level 1

Can demonstrate that meaning has been made from a narrative or literary text that:
(@) presents recognisable people, setting or events in everyday words;
) is chatty in tone;
© may rely on well-placed, complementary illustrations;
@ uses simple sentence structures;
(e) has a simple story shape from one to three sentences long
by being able to
(f/g) demonstrate word attack skills other than simple phonic ones;
(f/g) express graphically or verbally what the story or piece is generally about;
(f/g) identify particular minimal details about the characters, events or setting;
(f/g) recall prior knowledge on the subject;

) express a genera! opinion on the presentation or the subject matter.

Exit Level 2
Can demonstrate that meaning has been made from a narrative or literary text that:

(@) presents mostly familiar characters, setting or events in mostly everyday language;
(b) has more than one clearly indicated voice or perspective;

() may contain related illustrations;

(<)) uses a variety of sentences linked by conjunctions to do with time to create a simple
chronological sequence;

(e) has the structure of a story about a paragraph long

by being able to

(f/g) identify the main point and general flow of the story or piece;
(f/g) locate key descriptive details;

(f/g)  link it to prior personal knowledge or experiences, with similar stories or literary texts;

) express an opinion on particular characters or the story 2s a whole.
Exit Level 3
Can demonstrate that meaning has been made from a narrative or literary text that:
(@) introduces ideas or people or settings from unfamiliar times or places, with some unknown
vocabulary;

) includes changes in voice or tone that are not always clearly signalled;
© may contain illustrations that add to, rather than, illustrate the text;

) is constructed by a variety of sentence structures and tenses, not necessarily presenting a
strictly chronological order;

(e) has the structure of a familiar recount or literary type, at least a page long .

by being able to

s (f/g) identify and describe the main stages in the piece;
(f/g) locate and explain the meaning of key words and phrases;
(f/g) determine the purpose and message of this narrative or literary piece;
(f/g) find examples of the techniques used to achieve this end;
(h)  contrast with known comparable texts.
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Exit Level 4

Can demonstrate that meaning has been made from a narrative or literary text that:

(@) introduces a wide range of not necessarily familiar concepts, characters, places, events
and/or ideas in very precise detailed or abstract language; _

(b) has some formality and diversity of tone, and with some meanings implied;

(© may feature no illustrations, or use ambiguous ones;

d) sequences the chronology through complex sentence structures, sometimes relying on literary
devices to evoke atmosphere or feelings, or abstractions to make moral points;

(e is a variation on a familiar literary shape or a complex version of that type, usually over one
page long

by being able to

(f/g) empathise with and describe the feelings, beliefs and sensations evolved;

(f/g) summarise the structure and flow of the story or piece;

(f/g) recognise and identify the most significant information, including inferred ideas, by pointing
to evidence in the text;

(f/g) review own prior knowledge or thoughts about the genre or subject matter;

(h)
h)

identify and examine the fundamental point of view shaping the text;
form and justify a personal opinion on the format chosen and the ideas/values expressed.




READING COMPETENCE: Literacy for Practical Purposes

Entry Level 1: competence in recognising print symbols, in pronunciation and in talking about print, the

Beginning:

Developing;:

Exit Level 1

necessary pre-conditions for making meaning of a written text.

Can recognise and name the letters of the alphabet, irrespective of the script
Can differentiate between letters, words and numbers

Can match similar shapes in print

Can recognise words with special significance such as own name, family names
Can recognise high interest words out of context

Can recognise common familiar brand names

Can find a familiar word in a sentence _

Can try simple sounding out to guess at unfamiliar words

Can recognise a small variety of word patterns

Can recognise, and knows the purpose of, the most common punctuation devices
Can express an opinion on the appeal or appearance of reading materials

Can demonstrate meaning has been made from a practical text that:

(a) describes familiar procedures in everyday words;

(b) emphasises the separate steps in the process in a relatively informal tone;

(© may include one or two clearly drawn, suitably-placed, diagrams;

@ uses single words or 1 - 3 short simple sentences

(e) is a rudimentary set of instructions or procedures

by being able to

(f/g) know the purpose of the text from the layout and graphics;

(f/g) recognise each word;

(f/g) recall prior knowledge of the subject;

(g/h) carry out the task described, or know if more information is needed;

(h) express a general opinion on the presentation or the subject matter.
Exit Level 2 -

Can demonstrate that meaning has been made from a practical text that:

(@)

describes familiar procedures, in mostly everyday words;

o addresses the reader with some formality;

©) may include a number of graphic features;

GY) uses more than one sentence type, such as one word lists and simple sentences in the
imperative;

(e is a familiar, instructional type, perhaps with heading and sub-headings, about one
paragraph in length

by being able to

(f/g) Lnow the purposes of the text from the layout, headings and graphics;

(f/g) know how to comprehend the fe'v unknown words;

(f/g) scan for particular details; '

(f/g) link it to prior knowledge on the matter;

(g/h) carry out the task described, or know what information, if more, is needed;

(h) distinguish between the description of the technique or task and any other messages
conveyed by the text.

Exit Level 3

Can demonstrate meaning has been made from a practical text that:

(@ describes unfamiliar procedures in a vocabulary that contains some technical terms;

® is not necessarily a straight-forward sequence of commands, perhaps containing information
or interpretations that distract from the task or process;

(© may include complex graphic material;

@ contains sentences that emphasise detail, position and sequence;

(e) is organised into at least 3 different textual chunks, up to half a page long overall

by being able to “~—

(f/g) state purpose of the text from the layout, headings, graphics and skimming the whole text;

(f/g) comprehend new technical words and explain the meaning of key words and phrases;

® carry out the task or process described;

(h)  assess the effectiveness of the text as an instruction-giver;

th)

recognise that it conveys a particular point of view.

a 8¢




Exit Level 4

Can demonstrate meaning has been made from a practical text that:

@ contains some unfamiliar ideas, specialist knowledge and technical language; :

(b) embodies a range of tones, possibly including related topical information and/or a
commentary as well as the instructions;

() r.ay include ill-placed and/or highly complex diagrams;

(@ uses a range of sentence structures;

(e) is a complex example of its type, both in layout and in detail, or one with numerous
distractions, up to at least one page in length

by being able to

(f/g) state the primary purpose of the text from layout, headmgs, graphics and skimming the
whole text;

(f/g)  pick out the key stages in the sequence and identify the other most sngmﬁcant parts of the
text;

(g follow the instructions and/or carry out the task described accurately and completely;

() differentiate between instruction and interpretation;

(h) identify any shortcomings or misleading information in the text;

(h) identify and critique the point of view stated, implied or inferred by the text;

(h) review own prior knowledge and techniques related to this matter and genre.
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READING COMPETENCE: Literacy for Knowledge

Entry Level 1: competence in recognising print symbols, in pronuncation and in talking about print, the
Beginning:

Developing:

Exit Level 1
Can demonstrate meaning has been made from a reference or informative text that:

P

Exit Level 2
Can demonstrate meaning has been made from a reference or informative text that:

@

necessary pre-conditions for making meaning of a written text.

Can recognise and name the letters of the alphabet, lrrespecuveofﬂ\escnpt
Can differentiate between letters, words and numbers

Can match similar shapes in print
Canmcogmsewordswnthspeaalagmﬁcancesuchasownname,famﬂymm
Can recognise high interest words out of context

Can recognise common familiar brand names

Can find a familiar word in a sentence

Can try simple sounding out to guess at unfamiliar words

Can recognise a small variety of word patterns

Can recognise, and knows the purpose of, the most common punctuation devices
Can express an opinion on the appeal or appearance of reading materials

deals with a familiar topic in everyday language;

(b) is relatively informal in tone;

() contains simple graphic aids or illustrations;

d is composed of simple sentences;

()] is an objectively presented simple introduction to the topic from one to three sentences long
by being able to

(f/g) get the main point;

(f/g) locate one-word specific information;

(f/g) recall prior knowledge on the topic;

(h)

(@)

express a general opinion on the presentation or the subject matter.

deals mostly with a familiar topic in mostly everyday language;

(b) is completely in the formal tone of the third person;

() contains different types of images;

(d) describes relationships between events, phenomena or ideas sequentially;

(e) is an information text that is organisc.” around "objective” description, classification or
explanation at least one paragraph long;

by being abls to

(f/g) recognise its particular shape and sequence;

(f/g) - point to the key sentences, often open and closing ones, that summarise the main point(s);

(f/g) distinguish between generalisations and specific features or examples;

(f/g) link it to prior knowledge on the subject;

(h) detect any overtly expressed opinion(s).

Exit Level 3

Can demonstrate meaning has bee:n made from a reference or informative text th~,

(a)

contains abstractions and specialist knowledge and terms (including abbreviations);

®) is distant and impersonal in tone;

(©) may rely on technical drawings or concept maps to convey some of the information;

() uses language patterns that define, describe, explain, categorise, or classify;

(e) may be organised in a variety of formats, from dictionaries to reports to subject-specific text
books, up to at least one page long

by being able to

(f/g) state the main points or ideas presented;

(f/g) point to the languige devices that link the ideas in the text;

f/g) explain the meaning of key words and phrases;

(f/g) spot missing, misleading or questionable information, evidence, sequence or examples;

83 describe the world view conveyed explicitly or implicitiy in the text;

describe the relationship between the knowledge presented in the text and prior knowiedge.
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Exit Level 4
Can demonstrate meaning has been made from a reference or informative text that:

(a)
®)
(c)
d

(e

contains detailed descriptions and some unfamiliar information in specialised language;

is written as if a neutral presentation;

may involve bibliographies, footnotes, glossary, technical maps, charts or graphic
representations;

is constructed from complex seatence and paragraph structures, featuring abstract nouns,
denseiy packed with meaning

is a very dense abbreviated entry, a report or subject-specific text, at least one page in length,
that carries its explanation over several paragraphs

by being able to

/g
t/g)

1§24]
®
(h)
(h)
(h)

identify the main ideas, the subordinate ideas and the examples given;

identify and describe the nature of the conceptual relationship within the text, i.e. whether
cause-and-effect; problem-solution; or a system of classification;

extract information relevant to a given research task;

use any features such as bibliographies or footnotes for tracking down extra infoimation;
differentiate between data and interpretation;

analyse the conclusions reached;

review and re-arrange prior knowledge of the subject and genre.
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READING CE: Li for Public Debate

Entry Level 1: competence in recognising print symbols, in pronunciation and in talking about print, the
necessary pre-conditions for making meaning of a written text.
Beginning: Can recognise and name the letters of the alphabet, irrespective of the script
Can differentiate between letters, words and numbers
Can match similar shapes in print
Can recognise words with special significance such as own name, family names
Developing:  Can recognise high interest words out of context
Can recognise common familiar brand names
Can find a familiar word in a sentence
Can try simple sounding out to guess at unfamiliar words
Can recognise a small variety of word patterns )
Can recognise, and knows the purpose of, the most common punctuation devices
Can express an opinion on the appeal or appearance of reading materials
Exit Level 1
Can demonstrate that meaning has been made from a persuasive text that:
(@) is concerned with a familiar topic and presented in strony everyday language;
®) is conversational and straight-forward in tone;
() that may include a supportive or blatant image that confirms the language;
(d) consists of single words or simple sentences structured to persuade;
(e) is an expression of opinion, from one to three sentences long
by being able to
(f/g) state the point of view presented;
(f/g) point to any reasons given to justify this;
(f/g) recall any prior knowledge of the subject matter;
(h) express an opinion on the strength or weakness of the position put, providing one simple
valid reason for this assessment;
(h) give own general viewpoint on the matter.
Exit Level 2
Can demonstrate that meaning has been made from a persuasive text that:
(a) features a familiar social or personal topic in mostly familiar language;
(b) has a touch of formality and fervour about it; ’
(©) may include images that add new information;
) hinges on' the words and phrases that link the ideas, and the power of the evidence;
(e) is structured to provide both viewpoint and evidence, at least a paragraph long
by being able to )
(f/g) recognise that the text is shaped to persuade;
(f/g) distinguish between the idea proposed and the evidence offered;
(f/g) link it to prior knowledge of the subject matter:
(h) find examples of any persuasive devices used, and for what effect;
(k) rate it as a persuasive piece, giving reasons why.
Exit Level 3
Can demonstrate that meaning has been made from a persuasive text that:
(a) features abstract concepts and principles;
(b) conveys a tone of indisputable reasonableness;

(©) may include images with mixed messages;

@ uses language to make logical connectior and inferences;

(e) may be a discussion of "pros” and "cons", or an argument for one point of view, up to three
paragraphs long

by being able to

(f/g) describe the stages in the development of the argument;

(f/g) identify the key ideas and supporting evidence or examples;

(f/g) assess the appropriacy and/or relevance of the evidence;

(f/g) explain the meaning of key words and phrases;

(h) highlight the strengths and weaknesses in the text;

(h) make a comparison between the stance conveyed by the text and the reader’s own position.
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Exit Level 4 .
Can demonstrate that meaning has been made from a persuasive text that: .

(a) introduces both familiar and unfamiliar concepts, ideas and language

()  is seriously formal or ambiguous in tone;

() may include images that emanate subtle or subliminal messages;

(@ consists of complex sentence and paragraph structures in which the ideas, and evidence
presented, are both explicit and implicit;

(e is a highly structured piece of argument, up to at least one page long, or of a particularly
intense density that may be quite short

by being able to

(f/g) state the fundamental purpose of the piece;

(f/g)  describe the nature, structure and flow of the argument put forward;

(h)

(h)
¢h)
(h)

name, list and evaluate the reasons and evidence given, whether relevant/ irrelevant,
logical/illogical, valid/invalid, true/untrue;

assess the overall effectiveness of the text, giving reasons;

describe the underlying values system implicit in the text;

describe how it relates to, and re-arranges own prior knowledge of, and position on, the
subject matter and genre.
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Appendix Eleven

READING COMPETENCE: Comprehensive literacy at each level

Level 1 p.68
Level 2 p.69
Level 3 p.70
Level 4 p.71
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READING COMPETENCE : Level 1

Entry Level 1 wmmmmmmmmmgwompﬁm,me
necessary pre-conditions for making meaning of a written text.
Beginning: Canrecogtﬁseandmmeﬁ\elettersofd\ealplubetirrapecﬁveofﬂ\esuipt
Can differentiate between letters, words and numbers
Can match similar shapes in print
Canmcognisewo:dswiﬂ\spedalsiglﬁﬁcancesuchasownname,fanﬁlymm
Developing:  Can recognise high interest words out of context
Can recognise common familiar brand names
Can find a familiar word in a sentence '
Can try simple sounding out to guess at unfamiliar words
. Can recognise a small variety of word patterns
Can recognise, and knows the purpose of, the most common punctuation devices
Can express an opinior. on the appeal or appearance of reading materials
Exit Level1  Literacy for Self-Expression
Can demonstrate that meaning has been made from a narrative or literary text that:
(a) presents recognizable people, setting or events in everyday words;
(b) is chatty in tone;
(© may rely on well-placed, complementary illustrations;

(d) uses simple sentence structures;
(@ has a simple story shape from one to three sentences long
by being able to

(f/g) demonstrate word attack skills other than simple phonic ones;

(f/g) express graphically or verbally what the story or piece is generally about;
(f/g) identify particular minimal details about the characters, events or setting;
(f/g) recall prior knowledge on the subject;

(h) express a general opinion on the presentation ot the subject matter.

Exit Level1  Literacy for Practical Purposes

Can demonstrate meaning has been made from a practical text that:
(a) describes familiar procedures in everday words;
() emphasises the separate steps in the process in a relatively informal tone;
(c) may include one or two clearly drawn, suitzbly-placed, diagrams;

(d) uses single words or 1 - 3 short simple sentences
(e) is a rudimentary set of instructions or procedures
by being able to

(f/g) know the purpose of the text from the layout and graphics;
(f/g) recognize each word;
(f/g) recall prior knowledge of the subject;
{r/h) carry out the task described, or know if more information is needed;
() express a general opinion on the presentation ot the subject matter.
Exit Level 1 Literacy for Knowiedge
Can demonstrate meaning has been made from a reference or informative text that:
(a) deals with a familiar topic in everyday language;
()] is relatively informal in tone;
(c) contains simple graphic aids or illustrations;

@ is composed of simple sentences;
(e) is an objectively presented simple intreduction to the topic from one to three sentences long
by being able to

(f/g) get the main point;
(f/g) locate one-word specific information;
(f/g)  recall prior knowledge on the topic;
(h) express a general opinion on the presentation or the subject matter.
Exit Level1 Literacy for Public Debate
Can demonstrate that meaning has been made from a persuasive text that:
(@) is concerned with a familiar topic and presented in strong everyday language;
) is conversational and straight-forward in tone;
© that may include a supportive or blatant image that confirms the language;
) consists of single words or simple sentences structured to persuade;
(e) is an expression of opinion, from one to three sentences long —
by being able to (
(f/g) state the point of view presented;
(f/g) point to any reasons given to justify this;
Q (f/g) recall any prior knowledge of the subject matter;
ERIC ()  express an opinion un the strength or weakness of the position put, providing one simple
T vs'id reason for this assessment;




READING COMPETENCE : Level 2
Exit Levelz  Literacy for Self-Fxpression

Can demonstrate that meaning has been made from a narrative or literary text that:
(@ presents mostly familiar characters, setting or events in mostly everday language;
(b) has more than one dlearly indicated voice or perspective;
©) may contain related illustrations;
@ uses a variety of sentences linked by conjunctions to do with time to create a simple
chronological sequence;
(e) has the structure of a story about a paragraph lon
by being able to pamerp &
(E/g)  identify the main point and general flow of the story or piece;
/g locate key descriptive details; Y Or P
(f/g) linkitto priox: personal knowledge or experiences, with similar stories or literary texts;
(h) €xpress an Opinion on particular characters or the story as a whole.

Exit Level 2 Literacy for Practical Purposes

Can demonstrate that meaning has been made from a practical text that:
(@ describes familiar procedures, in mostly everyday words;
® addresses the reader with some formality;
(© may include a number of graphic features;

d) uses more than one sentence type, such as one word lists and simple sentences in the
imperative;

(e) is a familiar, instructional type, perhaps with heading and sub-headings, about one
paragraph in length

by being able to

(f/g) know the purposes of the text from the layout, headings and graphics;

(f/g) know how to comprehend the few unknown words;

{f/g) scan for particular details;

(f/g) link it to prior knowledge on the matter; .

(g/h) carry out the task described, or know what information, if more, is needed;

(h) distinguish between the description of the technique or task and any other ‘messages
conveyed by the text.

Exit Level 2 . Literacy for Knowledge

Can demonstrate meaning has been made from a reference or informative text that:

@ deals mostly with a familiar topic in mostly everyday language;

®) is completely in the formal tone of the third person;

© contains different types of images; .

d) describes relationships between events, phenomena or ideas sequentially;

(e) is an information text that is organised around "objective" description, classification or
explanation at leasi one paragraph long;

by being able to

(f/g) recognise its particular shape and sequence;

(f/g) point to the key sentences, often open and closing ones, that summarise the main point(s);

(f/g) distinguish between generalisations and specific features or examples;

(f/g) link it to prior knowledge on the subject;

(h) detect any overtly expressed opinion(s).

Exit Leve] 2 _Literacy for Public Debate

Can demonstrate that mearung has been made from a persuasive text that:
@) features a familiar social or personal topic i mostly familiar language;
b) has a touch of formality and fervour about it;
(©) may include images that add new information;
d hinges on the words and phrases that link the ideas, and the power of the evidence;
(e) is structured to provide both viewpoint and evidence, at least a paragraph long
by being able to
(f/g) recognise that the text is shaped to persuade;
(f/g) distinguish between the idea proposed and the evidence offered;
(f/g) link it to prior knowledge of the subject matter:
(h) find examples of any persuasive devices used, and for what effect,
(h) rate it as a persuasive piece, giving reasons why.

@ 35




READING COMPETENCE : Level 3

Exit Level 3 Literacy for Self-Expression

Can demonstrate that meaning has been made from a narrative or literary text that: :
(@) introduces ideas or people or settings from unfamiliar times or places, with some unknown
vocabulary;
(b) includes changes in voice or tone that are not always dlearly signalled;
(c) may contain illustrations that add to, rather than, illustrate the text;
Ad) is constructed by a variety of sentence structures and tenses, not necessarily presenting a

strictly chronological order;
(e) has the structure of a familiar recount or literary type, at least a page long
by being able to

(f/g) identify and describe the main stages in the piece;

(f/g) locate and explain the meaning of key words and phrases;

(f/g) determine the purpose and message of this narrative or literary piece;
(f/g) find examples of the techniques used to achieve this end;

(h) contrast with known comparable texts.

Exit Level 3  Literacy for Practical Purposes

Can demonstrate meaning has been made from a practical text that:

(a) describes unfamiliar procedures in a vocabulary that contains some technical terms;

(b) is not necessarily a straight-forward sequence of commands, perhaps containing information
or intepretations that distract from the task or process;

(c) may include complex graphic material;

(d) contains sentences that emphasise detail, position and sequence;

(e) is organised into at least 3 different textual chunks, up to half a page long overall

by being able to

(f/g) state purpose of the text from the layout, headings, graphics and skimming the whole text;

(/g) comprehend new technical words and explain the meaning of key words and phrases;

(2] carry out the task or process described;

(h assess the effectiveness of the text as an instruction-giver;
(h) recognise that it conveys a rarticular point of view.

Exit Level 3 Literacy for Knowledge

Can demonstrate meaning has been made trom a reference or information text that:

(a) contains abstactions and specialist knowledge and terms (including abbreviations);
(b) is distant and impersonal in tone;
(c) may rely on technical drawings or concept maps to convey some of the information;

(d) uses language patterns that define, describe, explain, categorise, or classify;

(e) may be organised in a variety of formats, from dictionaries to reports to subject-specific text
books, up to at least one page long

by being able to

(f/g) state the main points or ideas presented;

(f/g) point to the language devices that link the ideas in the text;

(f/g) explain the meaning of key words and phrases;

(f/g) spot missing, misleading or questionable information, evidence, sequence or examples;

(h) describe the world view conveyed explicitly or implicitly in the text;

(h) describe the relationship between the knowledge presented in th e text and prior knowledge.

Literacy for Public Debatg

Exit Tevel 3
Can demonstrate that meaning has been made from a persuasive text that:
(a) features abstract concepts and prindiples;
® conveys a tone of indisputable reasonableness;
() may include images with mixed messages;
@ uses language to make logical connections and inferences;
(e) may be a discussion of "pros” and "cons", or an argument for one point of view, up to three
paragraphs long
by being able to

(f/g) describe the stages in the development of the argument;
(f/g) identify the key ideas and supporting evidence or examples;
(f/g) asoess the appropriacy and/or relevance of the evidence;
(f/g) explain the meaning of key words and phrases;
o (h)  highlight the strengths and weaknesses in the text;
[MC (h)  make a comparison between the stance conveyed by the text and the reader’s own position.
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" READING COMPETENCE : Level 4

.Bxit Level 4 Literacy for Self-Expresion . " ot that
demonstrate that mesning has been made from a narrative or literary .
n (@ introduces a wide range of not necessarily familiar concepts, -characters, places, events
. and/or ideas in very precise detailed or abstract language;
() has some formality and diversity of tone, and with some meanings implied;
{ may feature no illustrations, or use ambiguous ones; . . .
22) seqz'xenca the chronology through complex sentence structures, sometimes nglyu.\g on literary
devices to evoke atmosphere or feelings, or abstractions to make moral points;
(e is a variation on a familiar literary shape or a complex version of that type, usually over one
page long
veing able to ) ) .
l(:‘f};gu;!l ngempathxze‘ with and describe the feelings, beliefs and sensations evolved; .
ummarise the structure and flow of the story or piece; o ) o
%3 f‘ecogmse and identify the most significant information, including inferred ideas, by pointin
to evidence in the text; ‘ .
(f/g) review own prior knowledge or thoughts abox;t the gehn:e.or s&x‘b):ct tmatter,
identi d examine the fundamental point of view shapng the text;
22; lf?)enl:lbafign jusgfy a personal opinion on the format chosen and the ideas/values expressed.

. . ses
Exit Level 4  Literacy for Practical Purposes

Can demonstrate meaning has been made from a practical text that:

(@) contains some unfamiliar ideas, specialist knowledge and technical language;
® embodies a range of tones, possibly including related topical information and/or a
commentary as well as the instructions;

(& may include ill-placed ard/or highly complex diagrams;
(Y uses a range of sentence structures;

(e) is a complex exampie of its type, both in layout and in detail, '+ 9ne with numerous
distractions, up to at least one page in length - '
by being able to

(f/g) state the primary purpose of the text from layout, headings, graphics and skimming the
whole text; :
/g

pick out the key stages in the sequence and identify the other most significant parts of the
text;

g follow the instructions and/or carry out the task described accurately and completely;
(k) differentiate between instruction and interpretation;

(h) identify any shortcomings or misleading information in the text;

() identify and critique the point of view stated, implied or inferred by the text;

(h) review own prior knowledge and techniques related to this matter and genre.

Exit Level 4 Literacy for Knowledge
Can demonstrate meanixiig has been made from a reference or informative text that:

(@) contains detailed descriptions and some unfamiliar information in specialized language;

L) is written as if a neutral presentation;

() may involve bibliographies, footnotes, glossary, technical maps, charts or graphic
representations; .

@ is constructed from complex sentence and paragraph structures, featuring abstract nouns,
densely packed with meaning

(e) is a very dense abbreviated entry, a report or subject-specific text, at least one page in length,

that carries its explanation over several paragraphs

by being able to

(f/g)  identify the main ideas, the subordinate ideas and the examples given;

(£/g)  identify and describe the nature of the conceptual relationship within the text, i.e. whether
cause-and-effect; problem-solution; or a system of classification;

(g extract information relevant to a given research task;

® use any features such as bibliographies or footnotes for tracking down extra information;

(h)  differentiate between data and interpretation;

(h) analyze the conclusions reached;

(h) review and re-arrange prior knowledge of the subject and genre.
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Exit Level 4

Literacy for Public Debate

Can demonstrate that meaning has been made from a persuasive text that:

@ introduces both familiar and unfamiliar concepts, ideas and language

(®) is seriously formal or ambiguous in tone; )

© may include images that emanate subtle or subliminal messages;

(d) consists of complex sentence and paragraph structures in which the ideas, and evidence
presented, are both explicit and implicit;

(e is a highly structured piece of argument, up to at least one page long, or of a particularly
intense density that may be quite short

by being able to

(f/g) state the fundamental purpose of the piece;

(f/g) describe the nature, structure and flow of the argument put forward;

(h) name, list and evaluate the reasons and evidence given, whether relevant/ irrelevant,
logical/illogical, valid/invalid, true/untrue; f

(h) assess the overall effectiveness of the text, giving reasons;

(h)
(h)

describe the underlying values system implicit in the text;

describe how it relates to, and re-arranges own prior knowledge of, and position on, the
subject matter and genre.
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